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Welcome!

How To Be A Proactive 

Advocate For Your Music 

Program

TMEA Keynote 

with Daniel Pink 2009

http://www.tmea.org/2009keynote/

Why do I need to be an Advocate for 

my Program?

From the National Coalition for Music Educationé

Educational reform must grow from the roots up.
Interested persons must present decision makersð
school board members, administrators, legislators, and
the general publicðwith compelling reasons for making
music and the other arts an essential part of the school
program. Music educators and music education
advocacy groups must work together to ensure that
decision makers heed their advice and implement
appropriate programs. The music community, together
with arts advocates and parents of music students, are
the people with the motivation and the expertise to
spread the basic message: Just as there can be no
music without learning, no education is complete without
m u s i c .

Why do I need to be an Advocate for 

my Program?

ÂRaises Awareness

ÂEducates

ÂCommunicates

ÂJustifies

ÂRecruitment

ÂRetention

ÂSaves Jobs

Why do I need to be an Advocate for 

my Program?

ÂWe are expendable!

Being Proactive is Key

ÂShare Good News Often

ÂEnsemble Accomplishments

Â Individual Student Accomplishments

ÂE-Mails & Letters

ÂConcert Invitations

ÂThank You Notes

ÂNews Articles & Other Media

ÂCommunity Performances

ÂFriends of Music

ÂE-Mail Network

http://www.tmea.org/2009keynote/
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Know your audience! Administrators Interests

ÂHigh Stakes Testing

ÂBudget

ÂScheduling

ÂLocal BOE, State, & National 

Requirements & Policies

ÂAP Enrollment & Results

ÂDropout rate

ÂCommunity Relations

ÂInterscholastic Athletics & Activities

Parents Expectations

ÂTheir child isé

ÂSafe

ÂHappy

ÂLearning

ÂSuccessful

ÂMotivated

ÂTreated fairly

ÂDeveloping positive peer relationships

ÂPart of a successful and positive group/team

ÂPrepared for Life

Parents Expectations Continued

ÂTeachers communicateé

ÂExpectations

ÂStudent Progress

ÂTime Commitments

ÂAdditional Opportunities

ÂExtra/Honors Credit

ÂHonors Ensembles

ÂField Trips

ÂScholarships

Students Desires

Âhaving fun

Âbeing successful at something

Âa sense of belonging

Âpositive relationships with peers

Âimportant relationships with adults

Âleadership opportunities

Âbeing a part of something successful

Âbeing part of the decision-making process

Âteachers are fair and understanding

The Vision Thing

ÂFormulate your Vision, Core 

Statement, Key Message(s) 

and Supporting Points
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Message Map adapted from 

MENCé 

CORE STATEMENT:

If todayôs students are going to 

succeed tomorrow, 

they need a comprehensive 

education that includes music 

education provided by exemplary 

music educators.

Message MapCheshire Public Schools Music Department Core Statement & Message Map 

CORE STATEMENT: If todayôs students are going to succeed 

tomorrow, they need a comprehensive education that includes 

music education provided by exemplary music educators. 

 
 

 
  

 
 
 
 
 
 
 
  

 
 

 

Key Message 

Music education provides all 

students the skills and 

knowledge they need to 

succeed in school and in life. 

Message MapCheshire Public Schools Music Department Core Statement & Message Map 

CORE STATEMENT: If todayôs students are going to succeed tomorrow, they need a comprehensive 

education that includes music education provided by exemplary music educators. 

 
 

 
  

 
 
 
 
 
 
 
  

 
 

 

Key Message 

Music education provides all students the skills and knowledge they need to succeed in school and in life. 

Support Point 1 

As part of the core curriculum, music education 

provides students with the creativity, critical 

thinking, and teamwork skills needed to achieve in 

the 21st century classroom, while also offering new 

and innovative ways to develop literacy and math 

skills. 
 

Cheshire Public Schools Music Department Core Statement & Message Map 

© Cheshire Public Schools Music Department, January 14, 2010 1 

CORE STATEMENT: If todayôs students are going to succeed tomorrow, they need a comprehensive education that includes music education provided by exemplary music educators. 

 
 

 
  

 
 
 
 
 
 
 
  

 
 

 

Key Message 

Music education provides all students the skills 

and knowledge they need to succeed in school 

and in life. 

Support Point 1 

As part of the core curriculum, music education 

provides students with the creativity, critical 

thinking, and teamwork skills needed to achieve 

in the 21st century classroom, while also offering 

new and innovative ways to develop literacy and 

math skills. 

 

Support Point 2 

Through the incorporation of National Standards for 

Music Education and the State of Connecticut Content 

Standards for Music Education, The Cheshire Public 

Schools K-12 Music Department Curriculum provides 

a clear understanding of what students must know and 

be able to do to meet current learning standards, 

requirements, and expectations.  
 

Key Message

Music education provides all students the 

skills and knowledge they need to succeed in 

school and in life.
Support Point 1

As part of the core curriculum, music 

education provides students with the 

creativity, critical thinking, and teamwork 

skills needed to achieve in the 21st century 

classroom, while also offering new and 

innovative ways to develop literacy and math 

skills.

Support Point 2

Through the incorporation of National 

Standards for Music Education and the State 

of Connecticut Content Standards for Music 

Education, The Cheshire Public Schools K-

12 Music Department Curriculum provides a 

clear understanding of what students must 

know and be able to do to meet current 

learning standards, requirements, and 

expectations. 

Support Point 3

ñData shows that high earnings are not just associated with 

people who have high technical skills. In fact, mastery of the 

arts and humanities is just as closely correlated with high 

earnings, and, according to our analysis, that will continue to 

be true é music é will give our students an edge just as 

surely as math and science will.ò Tough Choices or Tough 

Times (2007)

CORE STATEMENT: If todayôs students are going to succeed tomorrow, they need a comprehensive education that includes music 

education provided by exemplary music educators.

Cheshire Public Schools Music Department Core Statement & Message Map 

CORE STATEMENT: If todayôs students are going to succeed tomorrow, they need a 

comprehensive education that includes music education provided by exemplary music 

educators. 

 
 

 
  

 
 
 
 
 
 
 
  

 
 

 

Key Message 

Music education provides all students the skills 

and knowledge they need to succeed in school 

and in life. 

Support Point 1 

As part of the core curriculum, music education 

provides students with the creativity, critical 

thinking, and teamwork skills needed to achieve 

in the 21st century classroom, while also offering 

new and innovative ways to develop literacy and 

math skills. 

 

Support Point 2 

Through the incorporation of National Standards 

for Music Education and the State of Connecticut 

Content Standards for Music Education, The 

Cheshire Public Schools K-12 Music Department 

Curriculum provides a clear understanding of 

what students must know and be able to do to 

meet current learning standards, requirements, 

and expectations.  

 

Support Point 3 

ñData shows that high earnings are not just 

associated with people who have high technical 

skills. In fact, mastery of the arts and humanities 

is just as closely correlated with high earnings, 

and, according to our analysis, that will continue 

to be true é music é will give our students an 

edge just as surely as math and science will.ò 

Tough Choices or Tough Times (2007) 
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How does music instruction

fit into schools & school reform?
Bloomôs Taxonomy Comparison:  

Old vs. New *

Old Taxonomy

ÂEvaluation

ÂSynthesis

ÂAnalysis

ÂApplication

ÂComprehension

ÂKnowledge

New Taxonomy

ÂCreate

ÂEvaluate

ÂAnalyze

ÂApply

ÂUnderstand

ÂRemember

* Anderson, Lorin and Krathwohl, David 
(ed.) (2001).  A Taxonomy for Learning, 
Teaching, and Assessing.  New York: 
Addison Wesley Longman, Inc. 
(www.ablongman.com)

Performing

Performing  

Selecting  
 

choosing an artistic work 

(repertoire) to perform 

 

 

Analyzing  
 

analyzing structure 

and researching background 

of work 

 

 

Interpreting  
 

developing a personal 

interpretation of work 

(an idea of its expressive 

intent or potential) 

Rehearsing, Evaluating, 
Refining  
 

applying knowledge and 

skills/technique to bring 

personal interpretation to life 

through performance 
 

evaluating quality and 

refining successive versions 

of the performance 

Presenting  
 

Performing work for others 

 

© 1998 Scott C. Shuler, CSDE  

© 1998 CSDE

The Power of Labels

a.k.a.

What do we call ourselves?

Â Pullouts

ÂGeneral Music

Â Specials

Â Unified Arts

Â Exploratory

Â Co-curricular

Â Expert Services

Â Core Music

Â Essentials

Â The rest of the Core

Â Culmination or Continuation

Â Curricular

Teacher Minutes

The clearest logical argument Iôve found for 

balancing large ensemble classes with ñexpert 

servicesò (smaller group lessons)

Do the Math:  TheABCs of 

Small Group Lessons

ÂQ: If 20 math students meet 5x/wk. for 40 
minutes, each student receives A math 
teacher time?

ÂQ: If 80 students rehearse twice weekly for 40 
minutes, each student receives B minutes of 
music teacher time?

ÂQ: To equalize teacher time, a small group 
music lesson that meets once weekly for 40 
minutes should contain C students?

B = 1

A = 10

C = 4
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Helpful Scheduling Factoids

ÂThere are several ways to schedule 
instrumental music ñexpert servicesò at the 
elementary level

ÂMiddle Schools are supposed to:

Âschedule flexibly to meet student needs

Âoffer students more ïnot fewer ïopportunities 
to achieve artistic excellence

How can we present 

the case? 

Methods of Getting Out the Message

Our most effective advocacy takes place when things 

are going well!

ÂArts educators are also in the field of Adult 

Education

ÂOngoing education of parents and the 

community is a daily job

ÂIf you donôt want to explain the value of 

your subject area, teach English. 

How we communicate whatand how 

well students are learning (part 1)

Parent Meetings

Á (could include slide 
shows with audio or 
videos)

Á Parent Conferences or 
Advisee system:

Á Parents night or Open 
house

Á PTA/PTO meetings

Á Curriculum Night

Active Parent Involvement

Â Parent involvement in 
beginning instrumental 
lessons (a la Suzuki)

Â Children demonstrating 
or sharing songs and 
ideas learned at school 
with family

Â Students teaching 
parents

Â Parent/student recitals

How we communicate whatand how well

students are learning (part 2)

Student Work Sent Home

Â Memory tapes (audio, 
video) for oldest grade

Â Written and oral 
assignments

Â Portfolio

Â Interview your parent 

Curriculum/Expectations

Â Brochures about music 
program

Â Standards booklets to 
parents

Â Letter to parents at 
beginning of the year

Â Expectations handbook

Â Letter to parents sent home 
at end of quarter along with 
report card, describing 
curriculum that has taken 
place

Â Identification in concert 
program of 
standards/curriculum 
covered

Progress/Report Cards

Â Grade cards/Report 
cards/Evaluations 
(teacher, self, parent)

Â ñI did __________ 
today.ò  certificates

Â Word of mouth - things 
kids say 

Newsletters

Â School/District

Â Fine Arts Department

Â Booster

MIOSM Activities

Press/Media

Â City newspapers-
events and articles

Â TV/cable coverage of 
performances 

How we communicate whatand how 

well students are learning (part 3)
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Part 4: Yes, concertsalso communicate 

whatand how wellstudents are learning

ÂMajor Concerts

ÂMusic on the mall

Â Smaller scale performances (for civic and 
church organizations)

Â Room concerts

Â Taped concerts played during other school 
activities.

Â Festivals

Â Informances (demonstrations/concerts)

Â Theme performances (collaboration with 
colleagues) 

Sample Presentation

ÂCheshire High School Music Department

ÂPresentation to Curriculum Committee of the 

Board of Education, Cheshire Public Schools

CHESHIRE 

HIGH SCHOOL

MUSIC DEPARTMENT
Recognized as one of the ñBest 100 

Communities for Music Education in Americaò 
in 2004, 2005, 2006, 2007, 2008, & 2009

by AMC: The American Music Conference and 

MENC: The National Association for Music Education

John L. Kuhner, K-12 Music Department Chairman

CHESHIRE HIGH SCHOOL

MUSIC DEPARTMENT FACULTY

ÂJohn L. Kuhner, Director of Instrumental 

Music & K-12 Music Department Chairman

ÂRonald J. Ciasullo, Director of Jazz Studies 

& Assistant Band Director

ÂBeth Rosenblatt, Director of Choral Music

One way to describe the 

purpose of music education is 

to help each student find a path 

s/he is willing to walk into his 

adult life in music.

John L. Kuhner, K-12 Music Department Chairman

WHY EVERY STUDENT SHOULD 

STUDY MUSIC & THE ARTS
1. provide essential ways to 

{understand and express life 
experiences} {discover, make 
and interpret meaning}

2. develop deep understanding 
of past and present 
cultures/peoples

3. prepare students for active 
participation in creating the 
culture of the present and 
future

4. develop imagination

5. enable students to make 
informed aesthetic choices

6. provide a creative, motivating 
vehicle for mastering 
technology, including 
multimedia

7. help develop the full range of 
studentsô abilities/potential

8. prepare students for enjoyable 
recreation and leisure time

9. prepare students for a wide 
variety of careers

10. develop self-discipline and focus

11. develop the capacity to refine 
work, aspiring to high quality 
standards

12. create better school atmosphere

13. foster creativity and 
independence

14. develop the ability to solve 
complex, often ambiguous, 
problems

15. create a positive, inclusive 
school atmosphere

16. develop teamwork

17. enhance self-esteem

18. increase learning across the 
curriculum 
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Numerous studies show a 

positive impact of music study 

on students beyond music 

achievement.

John L. Kuhner, K-12 Music Department Chairman

MUSIC EDUCATION 

AND SCHOLARSHIP

ÂMusic students consistently score higher on their 

report  cards and receive more academic honors 

than peers who do not study music. National 

Center for Educational Statistics

ÂMusic students score 53 points higher on their 

verbal and 39 points higher on their math SATs 

than their peers who do not participate in music. 

The College Board

John L. Kuhner, K-12 Music Department Chairman

A. THE ARTS ARE ñCOREò

 
 
 
 
 
 
 

College Board: 
The Basic Academic 
Subjects for College 

Preparation1 

Congress 
National Education Goal 
#3: Core Subject Matter2 

No Child Left  
Behind: 

Core Academic 
Subjects 

NASSP: 
Essential Learnings 

for High School 
Graduation3 

U.S. Department of 
Education: 

High School Courses 
Recommended for 

College4 

English English English Literature English 

The Arts The Arts The Arts The Arts 
Visual and Performing 

Arts 

Mathematics Mathematics Mathematics Mathematics Mathematics 

Science Science Science Science Science 

Social Studies 

Civics and Government, 

Economics, History and 

Geography 

Civics and Government, 

Economics, History and 

Geography 

Social Studies History and Geography 

Foreign Language Foreign Language Foreign Language Foreign Language Foreign Language 

 

Core Subjects All Students Should Study 
According to Leading Education Policy Organizations 

1
 The College Board (1983). Academic Preparation for College: What Students Need to Know and Be Able to Do. New York, NY: The College Board. 

2
 U.S. Congress. Goals 2000: Educate America Act. Signed into law on March 31, 1984. 

3
 National Association of Secondary School Principals and the Carnegie Foundation for the Advancement of Teaching (1996). Breaking Ranks: Changing an American Institution. Reston, VA: 

NASSP. 
4
 U.S. Department of Education (1998). Getting Ready for College Early. Washington, D.C.: USDOE. 

What is a ñqualityò 

music program?

Like any quality curriculum, it is:

Student-centered

Standards-based

John L. Kuhner, K-12 Music Department Chairman

CHESHIRE PUBLIC SCHOOLS MUSIC 

DEPARTMENT MISSION STATEMENT

ÂIn partnership with families and 

communities, it is the mission of the 

Cheshire Public Schools Music Department 

to instill in each student the inspiration for a 

lifelong participation in music.

ÂAdopted: November 5, 2002

John L. Kuhner, K-12 Music Department Chairman

CHESHIRE PUBLIC SCHOOLS

MUSIC DEPARTMENT PHILOSOPHY

ÂMusic is an integral part of the human condition, 
and is essential to the well-rounded education of 
all children. 

ÂThe ability to create, perform, and respond to 
music emotionally and intellectually has an 
important humanizing influence. 

ÂThe skills, knowledge, and habits acquired through 
the study of music enrich studentsô lives.

ÂThrough these experiences, students build 
positive personal relationships with others, 
preparing them to live and work in a culturally 
diverse society.

http://www.carl.org/tlccarl/images/music.gif
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CHESHIRE HIGH SCHOOL 

MUSIC DEPARTMENT EXPECTATIONS
COLLABORATIVE/COOPERATIVE WORKER 
Students will: 

V evolve specific criteria for making informed, critical evaluations of the quality and 
effectiveness of performances, compositions, arrangements, and improvisations and 

apply the criteria in their personal and  othersô  participation in music 
 
COMMUNITY CONTRIBUTOR 
Students will: 
V take proper care of instruments and equipment 

V perform an appropriate part in an ensemble, demonstrating well -developed ensemble 
skills  

V analyze aural examples of a varied repertoire of m usic, representing diverse genres and 

cultures, by describing the uses of elements of music and expressive devices  
 
COMPLEX THINKER 
Students will: 

V compose music in several distinct styles, demonstrating creativity in using the elements 
of music for express ive effect apply music skills and understandings to solve problems 
relevant to a variety of careers   

V explain ways in which the principles and subject matter of music and various disciplines 
outside the arts are interrelated  

 
EFFECTIVE COMMUNICATOR 
Students will: 

V explain how elements, artistic processes, and organizational principles are used in 
similar and distinctive ways in the various arts, and cite examples  

V identify and explain compositional devices and techniques used to provide unity and 
variety and t ension and release in a musical work, and give examples of other works 
that make similar uses of these devices and techniques  

 
 

CHS MUSIC DEPARTMENT 

EXPECTATIONS CONTINUED
KNOWLEDGEABLE PERSON 
Students will: 

V perform with expression and technical accuracy a large and varied repertoire of literature  
V perform an appropriate part in an ensemble, demonstrating well -developed ensemble 

skills  
V use standard and other appropriate nota tional systems to record their musical ideas and 

the musical ideas of others  

V demonstrate extensive knowledge of the technical vocabulary of music  
 
SELF-DIRECTED LEARNER 
Students will: 

V compare characteristics of two or more arts within a particular historic al period or style 

and cite examples from various cultures  
V apply music skills and understandings to solve problems relevant to a variety of careers  
 

 
SKILLED INFORMATION PROCESSOR 
Students will: 

V analyze aural examples of a varied repertoire of music, repre senting diverse genres and 
cultures, by describing the uses of elements of music and expressive devices  

V explain ways in which the principles and subject matter of music and various disciplines 
outside the arts are interrelated  

CHS Bands

Concert Band 

Sym phoni c Band

W in d Ensemble

Jazz  

Ensembl e

Marchin g 

Band

Sym phony 

O rchestra

Eurhythmi cs/

Color Guard

Stri ng 

O rchestra

Cham ber 

O rchestra

CHS Ch oirs

Chorus 

W omen 'sCh oral e

Concert Choi r

Se l ect Chorus

VIPs

Vocal  Jazz  

Ensembl e

Jazz  

Im provisati on

Ensemble 

Courses

General 

Music 

Courses

Mu si c Th eory 

and Ear 

Traini ng 

Technol ogy

(Th eory I)

A.P. Mu si c 

Theory and 

Harmony 

(Th eroy II)

In troduction  to 

Mu si c 

Technol ogy

History of 

American 

Popu lar Music

His tory of Jazz

Cheshire High School

Music Department 

Course Offerings

John L. Kuhner, K-12 Music Department Chairman

Ensemble 

Courses

General 

Music 

Courses

ENSEMBLE COURSES

ÂStudents enrolled in Major Ensembles will 
develop individual performance skills as well 
as ensemble skills necessary to become a 
well rounded musician.

ÂMajor Ensemble Courses are 1 Credit, 
Unleveled, and are open to all students 9-12.

ÂStudents must be enrolled in a Major 
Performing Ensemble in order to participate 
in Select Ensembles.

ÂSelect Ensembles may require an audition.

John L. Kuhner, K-12 Music Department Chairman

Category Exemplary Proficient* Marginal Not Acceptable

Category Exemplary Proficient* Marginal Not Acceptable

Tone Quality ¶The studentôs tone quality is free 

and resonant in upper and lower 

registers

¶The studentôs tone quality 

is generally free and 

resonant but distorts in 

some passages.

¶The studentôs tone 

quality does not indicate 

an open vocal tract and/or 

has several major flaws in 

basic production. 

¶The studentôs tone quality 

is not appropriate for the 

style of the music and/or 

characteristic of the 

instrument. 

Intonation ¶The student performs with a strong 

sense of tonality; all pitches are in 

tune.

¶The student performs with 

a general sense of tonality; 

fails to adjust on a few 

isolated pitches

¶The student performs 

with some sense of 

tonality; many pitches are 

out of tune.

¶The student performs with 

significant intonation 

problems.

Pitch/Rhythmic

Accuracy

¶The student performs all 

pitches/rhythms accurately.

¶The student performs all 

but 1 or 2 pitches/rhythms 

accurately.

¶The student performs all 

but 3 or 4 pitches/rhythms 

accurately.

¶The student performs a 

number of inaccurate 

pitches/rhythms.

Interpretation/

Expression

¶The student demonstrates careful 

attention to phrasing (shaping and 

giving each direction), sensitivity to 

text and/or articulations, attention 

to dynamics and subtle nuances, 

understanding of the appropriate 

musical style of the piece, and a 

high level of self-expression. 

¶The student demonstrates 

attention to phrasing, 

sensitivity to the text and/or 

articulations, attention to 

dynamics, some 

understanding of the 

appropriate style of the 

piece, and a moderate level 

of self-expression

¶The student 

demonstrates some 

attention to phrasing, 

some sensitivity to the 

text and/or articulations, 

some attention to 

dynamics and some self-

expression.

¶The student demonstrates 

no attention to phrasing 

and/or articulations, no 

sensitivity to the text, no 

attention to dynamics, and a 

low level of self expression.

Performance Technique ¶The student demonstrates 

appropriate posture, appropriate 

breathing/playing technique, open 

and consistent tone quality or vowel 

shape and placement, clearly 

articulated text or musical phrases, 

and appropriate use/control of 

vibrato. 

¶The student demonstrates 

appropriate posture, 

appropriate 

breathing/playing 

technique, mostly 

consistent tone quality or 

vowel shape and 

placement, clearly 

articulated text or musical 

phrases and generally 

uses/controls vibrato 

appropriately.

¶The student 

demonstrates fairly good 

posture, some command 

of proper breathing, fairly 

consistent tone quality or 

vowel shape and 

placement, good 

articulation of text or 

musical phrases and 

partially controls or uses 

vibrato appropriately.

¶The student demonstrates 

poor posture, uncontrolled 

or improper breathing, 

inconsistent articulation or 

inconsistent vowel shape 

and placement, and no 

control of or inappropriate 

use of vibrato.

MUSICAL PERFORMANCE RUBRIC
CHS COMMON ASSESSMENT 

ENSEMBLE CRITIQUE
 

Using your notes made on your evaluation sheets while viewing/listening our 

videotaped/recorded rehearsal/performance of ñ 

___________________________________________________ò, write a critique in which you 

summarize your observations of each of the following categories: 

 

Tone Quality 

Intonation 

Balance/Blend 

Pitch Accuracy 

Rhythmic Accuracy 

Interpretation/Expression 

Performance Technique 

Performance Etiquette 

 

Be sure to document any positive progress we have made, as well as to specify which areas need 

improvement. Tell HOW  these areas may be improved.  

 

 

All assignments should be submitted on white lined paper following the format below: 

 

Introduction ï state generally the status of the piece 

 

Body ï state specific details critiquing each of the performance categories above 

 

Conclusion ï state generally what we need to do to prepare the piece for the highest level  

             of  performance. 

 

 

 

* Assignments will be graded using the Ensemble Critique Rubric that you received at the 

beginning of this year. 
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ENSEMBLE CRITIQUE RUBRIC

Exemplary Proficient*  Marginal  Not Acceptable Ensemble 

Critique  

The student: 

¶ Accurately describes and analyzes 

specific strengths and weaknesses of 

his/her or the ensembleôs performance.   

¶ Gives excellent prescription for the 

improvement of weaknesses. 

¶ Demonstrates thorough understanding 

of musical concepts and skills. 

¶ Writes as if speaking to a musician. 

The student: 

¶ Accurately describes and 

analyzes specific 

strengths and weaknesses 

of his/her or the 

ensembleôs performance. 

¶ Gives specific 

prescription for 

improvement. 

¶ Demonstrates 

understanding of musical 

concepts and skills. 

¶ Accurately uses musical 

terminology. 

The student: 

¶ Generally describes and 

analyzes some strengths 

and weaknesses of his/her 

or the ensembleôs 

performance. 

¶ Gives some suggestions 

for improvement. 

¶ Demonstrates basic 

understanding of musical 

concepts and skills. 

¶ Broadly uses music 

terminology. 

The student: 

¶ Minimally describes and 

analyzes some of the 

strengths and weaknesses 

of his/her or the 

ensembleôs performance. 

¶ Gives vague suggestions 

for improvement or gives 

prejudiced response, i.e., 

ñIt was good. (bad).ò 

¶ Demonstrates limited 

understanding of musical 

concepts and skills. 

¶ Shows limited use of 

music terminology. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

BMR 8/21/00 

CHS Bands

Concert Band 

Symphonic Band

Wind Ensemble

Jazz 

Ensemble

Marching 

Band

Symphony 

Orchestra

Eurhythmics/

Color Guard

String 

Orchestra

Chamber 

Orchestra

CHS Choirs

Chorus 

Women'sChorale

Concert Choir

Select Chorus

VIPs

Vocal Jazz 

Ensemble

Jazz 

Improvisation

Ensemble 

Courses

Major 

Ensembles

Select
Ensembles

CHS Bands

Concert Band 

Symphonic Band

Wind Ensemble

Jazz 

Ensemble

Marching 

Band

Symphony 

Orchestra

Eurhythmics/

Color Guard

Chamber 

Orchestra

Jazz 

Improvisation

CHS Symphonic Band

CHS BANDS

EURHYTHMICS/COLOR GUARD

ÂThe Connecticut State Board of Education 

recently added Dance to Connecticutôs 

Common Core of Learning

ÂRecommend we explore implementation of 

Introduction to Dance/Movement Course in 

place of Eurhythmics/Color Guard

John L. Kuhner, K-12 Music Department Chairman

Jazz 

Ensemble

Marching 

Band

Symphony 

Orchestra

String 

Orchestra

Chamber 

Orchestra

Jazz 

Improvisation

CHS String Orchestra

CHS 

ORCHESTRA

Jazz 

Ensemble

CHS Choirs

Chorus 

Women'sChorale

Concert Choir

Select Chorus

VIPs

Vocal Jazz 

Ensemble

Jazz 

Improvisation

CHS CHOIRS
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CHS Bands

Concert Band 

Symphonic Band

Wind Ensemble
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Courses

Ensemble Courses

Big Picture

HONORS CREDIT FOR 

ENSEMBLE COURSES

ÂIn order to earn Honors Credit in Ensemble 
Courses, 10-12 grade students must 
successfully prepare and perform a grade 4-6 
(medium-advanced level) solo piece.

ÂThe following are acceptable Honors Credit 
Performances:  CMEA Region, All-State, New 
England Music Festival or CHS Juried 
Recital. 

ÂA Rubric/Evaluation Sheet will be used to 
determine the degree of success of the 
performance.

CHS HONORS RECITAL EVALUATION
   

TONE 

The student's tone:  (Check ONE only) 

 15  is full, rich, and characteristic of the tone quality 
of the instrument in all ranges and registers. 

 12  is of a characteristic tone quality in most ranges 
but distorts occasionally in some passages. 

 9  exhibits some flaws in production (i.e. a slightly 
thin or unfocused sound, somewhat forced, 
breath or bow not always used efficiently, etc.). 

 6  has several major flaws in basic production (i.e. 
consistently thin or unfocused sound, forced, 
breath or bow not used efficiently). 

 3  is not a tone quality characteristic of the 
instrument. 

NOTE ACCURACY 

The student performs:  (Check ONE only) 

 15  no note errors, overall accurate performance. 

 12  a few incorrect notes that did not detract from 
the overall performance. 

 9  some incorrect notes that detract at times from 
the overall performance. 

 6  many incorrect notes that substantially detract 
from the overall performance. Student was 
unable to complete passages. 

 3  significant number of note errors, whole sections 
incorrectly performed. 

INTONATION 

The student's intonation:  (Check ONE only) 

 15  is accurate throughout, in all ranges and 
registers. 

 12  is accurate and demonstrates minimal intonation 
difficulties, but the student fails to adjust on 
isolated pitches. 

 9  is mostly accurate, but includes out of tune 
notes.  The student does not adjust problem 
pitches to an acceptable standard of intonation. 

 6  exhibits a basic sense of intonation, yet has 
significant problems, student makes no apparent 
attempt at adjustment of problem pitches. 

 3  is not accurate.  Student's performance is 
continuously out of tune.  

RHYTHMIC ACCURACY 

The student performs:  (Check ONE only) 

 15  no rhythm errors, overall accurate performance. 

 12   a few rhythm figures incorrectly, including short 
continuous sections of imprecision. 

 9  some rhythm figures incorrectly, including short 
continuous sections of imprecision. 

 6  many rhythm figures incorrect that detracted 
from overall performance.  Student was unable 
to complete passage(s). 

 3  significant number of rhythm errors, whole 
sections incorrectly performed. 

 

TEMPO 

The student's tempo:  (Check ONE only) 

 15  is appropriate and consistent. 

 12  is appropriate, but not consistent, however, the 
performed tempo does not detract significantly 
form the performance. 

 9  inappropriate tempo(s) for the selection, yet 
remains consistent. 

 6  is inconsistent, (i.e. rushing, dragging, 
inaccurate tempo changes). 

 3  is not appropriate or consistent. 

EXPRESSION 

The student: (Check ALL that apply ð worth 5  points each) 

  performs intended dynamic contrasts. 

  performs with an understanding of  
   historical/cultural context. 

  uses expressive elements (dynamics, articulation  
   tempo) to create phrases (tension and release). 

  No Points Awarded Here 
 

STAGE PRESENCE 

The student: (Check ALL that apply ð worth 5  points each) 

  is dressed appropriately 

  demonstrates appropriate performance decorum 

  No Points Awarded Here 

 
 
COMMENTS 
___________________________________
___________________________________
___________________________________
___________________________________
___________________________________ 
___________________________________
___________________________________
___________________________________
___________________________________
___________________________________ 
 

 
 
TOTAL    (100 pts Total) 

ENSEMBLE COURSES

ÁQ: Why should we give students 

credit for taking the same course 

(ensemble) each year?

ÁA: Ensembles are literature courses.

ÁStudents study curriculum units built 

around different repertoire.

John L. Kuhner, K-12 Music Department Chairman

Year 1
RENAISSANCE 

BAROQUE 

PATRIOTIC 

MARCHES 

Year 2
CLASSICAL 

FOLK, JAZZ 

BLUES 

Year 3
ROMANTIC 

BROADWAY 

MULTICULTURAL 

Year 4
CONTEMPORARY 

POPULAR 

PROGRAM MUSIC 

Repertoire Cycle Style/Genres Grades 9-12 CHS MAJOR ENSEMBLES 

ENROLLMENT

ÂString Orchestra 55

ÂConcert Band 75

ÂSymphonic Band 155

ÂChorus 45

ÂChorale 40

ÂConcert Choir 95

ÂEurhythmics/Color Guard 30

ÂMajor Ensembles Enrollment 495
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THE $ ARGUMENT
(thanks to John Benham for ñReverse Economicsò)

ÂEnsemble classes are the least
expensive classes in the school.

ÂThe more students who elect ensemble 

classes, the more $ the district saves.

ÂDistricts with budget concerns should 
therefore do everything they can to 
encourage students to participate in the 
ensemble program.

John L. Kuhner, K-12 Music Department Chairman

ENSEMBLE CLASSES SAVE 

SCHOOLS MONEY

80 Students 
Per Teacher

vs.

4 Teachers @ 
20 Students

$ $$$$
John L. Kuhner, K-12 Music Department Chairman

The Cheshire High School 

Jazz Ensemble

CHS Jazz Ensemble excerpt from their 2004-2005 CD ñYou Didnôt Know About Usò

The CHS Jazz Ensemble
Students have worked and performed with:

Terrel Stafford

Greg Osby

Conrad Herwig

Matt Wilson

John Fedchock

Randy Brecker

Dick Oatts
Dave Ruffels

Don Braden

New York Voices

Jimmy Owens

The CHS Jazz Ensemble

Released two CDôs in the last two years!

?

Weôre All Done - 2004 You Didnôt Know About Us - 2005

Now in Production

Coming Fall 2006:

The CHS Jazz Ensemble

Experiences for a lifetime!


