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A BRIEF NOTE

Brian Hutton, CMEA President

As I write this, some of you have already begun your summer 

breaks, while others seem to be in the midst of a school 

year that seems like it will never end. Mother Nature has given 

many of us some very nasty weather (more than 10 snow days 

for many districts), but we have endured nonetheless.

During the summer, there are over 

30 volunteers on the strategic planning 

committee who will be working on the 

preliminary stages of drafting a 5-year 

plan for CMEA. This committee is 

comprised of both Executive Board 

and non-executive board members. I 

am excited to be working with such 

a diverse group, and I look forward 

to presenting a draft to the Executive 

Board in the fall for adoption.

In addition to strategic planning 

work, the Executive Board and SAC 

committees will be welcoming new 

members and will also welcome back 

veteran members. Before then, it will 

be time to rest, reflect and recharge. I 

would like to wish all of you a happy, 

well-earned summer break. I hope 

it is filled with vacations and time 

to catch up with family and friends. 

Also, I hope you are able to take some 

time to reflect, both professionally 

and personally, on the successes and 

challenges you faced doing your 

excellent, tireless work on behalf of our 

students here in Connecticut.
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A MESSAGE FROM THE EDITOR

Carolyn Bennett

What an adventure I’ve had over the past four years as the 

editor of the CMEA News.  When I took the position, 

I hoped to share insights with readers.  Little did I know that I 

would be the one gaining insights from the work.

I’ve gained an appreciation for 
the value of diligence.  I’m convinced 
that behind every grand tome is a 
multitude of dotted i’s, crossed t’s, 
and action items completed.  As 
musicians, we understand that even 
the most triumphant of chords is 
comprised of miniscule vibrations.  
As educators, we understand that the 
road to the majestic graduation march 
is paved with assignments completed, 
attendance marked, and a healthy 
number of fire drills.  In all areas of 
life, the grandest moments are a sum 
of minutiae.  As CMEA’s editor, I’ve 
come to a new appreciation for the 
simple tasks, completed by ordinary 
members, that make Connecticut 
music education achieve its many 
programs and initiatives.

I’ve grown to truly value the richness 
of diversity.  Though we all strive for 
strong musicianship in our students, 
we define this in different ways and use 
different strategies to achieve it.  Our 
diverse viewpoints make us better at 
reaching our diverse communities.  In 
the past two Election Day Professional 
Development days, I’ve been impressed 
with the broad spectrum of classroom 

activities teachers use to fulfill the 
same basic musical standards.  Though 
we’re working toward the same goals, 
expressed by the same standards, 
we take vastly divergent paths to 
arrive at them.  During our spring 
conferences, I’ve seen increasingly 
creative performing ensembles and 
truly innovative technologies that allow 
students to be musical in completely 
new ways.  As we grow and offer more 
items on our instructional “menu,” we 
are able to reach more students in our 
Connecticut communities.

Lastly, I’ve come to realize the true 
importance of collaboration.  Over 
my decade in education, I’ve seen 
the rise of the “Professional Learning 
Community.”  Professional Learning 
Communities help educators grow 
by sharing ideas, tackling challenges 
from multiple angles, and analyzing 
the strengths and weaknesses of the 
educational program.  Music teachers 
are often singletons in their building, 
or even more isolated by traveling 
between schools.  Communicating 
w i t h  o t h e r  m u s i c  e d u c a t o r s 
through professional development 
opportunities, volunteering together, 

and sharing publications allows us to 
share in the advantages of a Professional 
Learning Community.  It sure is nice 
to communicate in a setting where 
one can use a word like timbre without 
having to stop and define it.

As I look forward to new challenges 
on the horizon, I’m grateful for these 
lessons I’ll carry with me.  I hope 
my tenure as editor has helped you 
to value the diligence, diversity, and 
collaboration of our organization. 
Thank you all for making CMEA such 
a hard-working, multifaceted, and 
collegial organization.  My hope is that 
you, the reader, will carry this richness 
into the future to continue to develop 
young musicians.
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For complete information: www.ccsu.edu/music  – Get your Master’s in the Summer @ CCSU!
For Master’s degree information: coopererc@ccsu.edu

GENERAL MUSIC
Musical Games for Literacy — Diane Lange (July 2-6)      
Purposeful Pathways — BethAnn Hepburn (July 2-6)      
Technology Tools for Learning and Assessment in the Elementary General Music Class  
 — Amy Burns (July 9-13) 
STEAM It Up with Music Technology — Shawna Longo (July 9—13)  
Introduction to Songwriting: Capturing the Voices of Children  
 — Rob Hugh (July 16-20) 
Immediate Ukulele and Guitar Skills — Michael Miles (July 16-20) 
Music of the Diaspora: Bringing African and Cuban Music Into Your Classroom  
 — Jeremy Cohen (July 23-27) 
Global Traditions in Elementary Music — Karen Howard (July 23-27))

CHORAL MUSIC
Healthy Vocal Techniques — Joanne Scattergood Reeves (July 9-13) 
Refining Your Craft: Repertoire, Rehearsal Techniques and More! 
  — Chris Shepard (July 9-13) 
Introduction to Songwriting: Capturing the Voices of Children  
 — Rob Hugh (July 16-20)

INSTRUMENTAL MUSIC
Woodwind and Brass Repair — Carl Knox (July 9-13)    
Conducting and Repertoire for Secondary Band — Lauren Reynolds (July 16-20)  
Rhythm Boot Camp — Scott Jones (July 16-20) 
Effective Teaching Strategies For The String Class — Kirk Moss (July 23-27) 
Woodwind Techniques: Refresh and Renew — Carl Knox (July 23-27)

MUSIC TECHNOLOGY
Producing Music in the Cloud — Scott Watson (July 2-6) 
Technology Tools for Learning and Assessment in the Elementary General Music Class  
 — Amy Burns (July 9-13) 
STEAM It Up with Music Technology — Shawna Longo (July 9—13) 
Popular Music and Technology for the General Music Classroom  
 — Stefani Langol (July 16-20)

ONLINE COURSES: 
Teaching Improvisation in the Classroom and Ensemble Using the iPad  
 — Michael Fein (July 2-27)  
Noteflight Certification — Stefani Langol (July 2-27)

Get your Master’s in four Summers @ CCSU!

What past participants have said:

“SMI courses refresh my passion for 
teaching with new ideas and innovations 
in the field of music education.” 

“Every aspect of the SMI experience was 
first-rate.”

“Very practical and applicable classes 
with fun and friendly professors 
constantly keeping your classroom needs 
in mind.”

“Excellent faculty, teaching very current 
skills and content.”

What our Master’s students say:
“For me, this is the single best  
path to a graduate degree.”

“Terrific comprehensive master’s  
program!”

Enroll before May 15 to be entered in our 
weekly drawing for a Jawbone Speaker!

Hands-on Courses!
Renowned Faculty!

For a comprehensive  
program brochure: 860-832-2912  

or parrc@ccsu.edu

July 2 – 27, 2018
Exciting courses offer hands-on activities, practical teaching techniques,  

& engaging discussions.

CENTRAL CONNECTICUT STATE UNIVERSITY

Summer Music Institute
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SALUTATIONS FROM THE SAC CHAIR – SPRING/SUMMER 2018

David Winer

“Life is Complicated”

Li fe  i s  compl i ca ted .  Fami ly, 
re la t ionships ,  work,  community, 
continuing to learn and develop new skills, 
related responsibilities, staying healthy, and 
just daily life. Life is complicated – so many 
moving parts. 

CMEA is complicated, too. Having 
just completed my first year as Chair of 
the Student Affairs Commission (SAC), I 
have witnessed first-hand the many moving 
parts of CMEA and SAC.

SAC is an amazing Team of visionaries, 
advisors, decision-makers, and leaders – 
Executive Director Barbara Skrebutenas, 
our “unsung hero,” is unbelievably focused 
and keeps CMEA on the straight and true; 
the Presidents Brian Hutton, Amy Bovin 
(Elect), and Mike Ances (Past) serve 
with wit and wisdom; Secretary Jennifer 
Kaprielian keeps track of our complicated 
meetings and issues; Region Directors 
Jennifer Wojcik (N), Clair Babecki (S), 
Emre Akter and Rob Thornton (W), and 
Matt DeLassus and Richie Diamond (E) 
represent and organize the regions with 
intelligence and grace; Judge Chairs Amy 
Hannequin and Jason Bouchard keep our 
auditions staffed and best-practice. Add to 
that All-State Chair and the Elementary 
Honors Chairs (more below), and one 
can see how the 19 CMEA festivals all 
feed their multiple moving parts and 
needs and issues into SAC, including all 
the Festival Chairs and each Festival’s 
multiple individual Ensemble Chairs and 
conductors.

This past year at SAC we implemented 
the new copyright policy, as well as the 
monumental 4-year audition repertoire 
review. Now complete, the new 4-year 
list was a complicated task taken on by 
several individual teams of specialists in 
each area. These teams were led by our 
new-this-year Repertoire Coordinators: 
Matt Harrison (Vocal); Emmett Drake 
and Mike Winer (Strings); Jim Kleiner 
(Woodwinds); Damon Coachman 
(Brass); Kyle Culbertson (Percussion); 
and John Mastroianni (Jazz). So many 

moving parts, and so much achieved! And, 
I am so grateful to all beyond those listed 
who offered their insight and experience. 
You have all done us a great service. Also 
new this year were the All-State Treble 
Choir and the Elementary Honors Band, 
both amazing successes – more later.

Having served many times as an 
Ensemble and Festival Chair, and then 
as Northern Region Director, I was 
comfortable with those “local” activities. 
However, in my first year as SAC Chair 
I was able to see first-hand the inner 
workings of assembling and executing 
the All-State Festival and Conference – so 
many moving parts!! I had no idea! 

All-State Festival Chair Kate 
Heidmann skillfully guided the five AS 
Ensembles (including the new Treble 
Choir) and their Chairs Amanda Hanzlik 
and Matt Harrison (Mixed Choir); 
Stephanie Zak (Treble Choir); Emmett 
Drake and Mike Winer (Orchestra); 
Tony Pandolfe (Band);  and Jim 
Antonucci and Andy Lefebvre (Jazz 
Band). Kate also organized the housing 
and meals, and, along with Professional 
Development Chair Melanie Champion 
and Conference Chair Hannah Fraser 
coordinated the session and facilities 
use schedule. They also coordinated 
the Elementary Honors Ensembles 
and their Chairs Kimberly Rodriguez 
(Band); Emily Caravella (Orchestra), 
and Amy Hannequin (Chorus), the 
Chaperone Chair Jennifer Crooks, and 
the Equipment Chairs Rich Manning 
and Richard Sargent. Within all of this 
activity are incredible logistics surrounding 
the equipment – choral risers, percussion 
equipment (used by the AS ensembles as 
well as Elementary Honors groups, Honors 
ensembles, and Conference sessions and 
reading sessions), AV equipment, and 
more. Then there are the Presiders, the 
registration hardware, software and people, 
the Vendors… the list goes on and on! 
Finally, let’s not forget our incredible 
CMEA News Editor, Carolyn Bennett, 
who was at All-State documenting all 
the action! My personal thanks go out 

to Carolyn, who is leaving this post after 
many years of service to CMEA! You’re the 
best, Carolyn! Thank you!

It behooves us to take a moment to 
recognize and thank the many people 
who work on behalf of our students - the 
coordination of all of these moving parts 
makes what we know as a successful All-
State – truly amazing! It takes many good 
hands and minds to do this work – so 
complicated, and so many moving parts!

Brian Hutton, our esteemed CMEA 
President, as well as the other leadership of 
CMEA, will soon be looking for people to 
fill a few vacancies on this CMEA Team. 
Each individual’s part of the complicated 
“ballet” that is SAC and CMEA is not so 
large, but together it is a finely knit web 
of great significance. And, just like a fine 
music score, when each part fits, the entire 
organism works naturally and seamlessly. 
CMEA, like life, is complicated, but 
each of us doing the small things makes 
everything easier and more enjoyable, too!

As my first year as SAC Chair comes 
to a close, I am thrilled to be part of 
this Team! I look forward once again to 
our NAfME Leadership Conference in 
Washington D.C. in June, and then I 
will relish taking some time to relax this 
summer (wait… wasn’t I supposed to 
be retired and relaxing all year? What 
happened to that?). Eventually, we will 
slowly gear up for 2018-2019. I invite you 
to please consider joining us and sharing 
the rewards of service to our profession 
through CMEA. But first, simplify the 
complications of life and enjoy the summer 
with family and friends. Recharge and soak 
up the not-so-complicated summer sun! 
Thank you for a great 2017-2018!
Best to all,
Dave

“The true meaning of life is 
to plant trees, under whose 
shade you do not expect to sit.” 
(Nelson Henderson)



CMEA IN-SERVICE CONFERENCE

Craig Knapp engages the Elementary 
Honors Chorus with props

...And more props... ... And scaffolds props upon props!

The ASTA Reading Session, conducted 
here by Nola Campbell

Paul Johnson shares engaging lesson 
strategies

The Kinsella Beats from R. J. Kinsella 
Magnet School of Performing Arts, a 

Little Kids Rock Ensemble

A Piano Solo from the Kinsella Beats Julie Ribchinsky and Ryan Ford 
facilitate the Cello and Bass Hangout

Dr. Ysaye Barnwell shares community-
building choral pieces



CMEA IN-SERVICE CONFERENCE

Educators pass around ukuleles while 
Ken Trapp introduces his curriculum

Simsbury High School Saxophone 
Ensemble, directed by Lisa J. Abel

Educators explore South African choral 
choreography with Meredith Neumann

Marc Greene, NAfME Eastern 
Division President, addresses members 

at the Keynote Address

Dr. Ysaye Barnwell, keynote speaker, 
had members quickly singing in four-

part harmony

ASBDA Reading Session

The Simsbury Singers process in while singing a piece by Dr. Ysaye Barnwell, who was in the audience.
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Elementary Honors Chorus singers

Elementary Honors Chorus



CMEA IN-SERVICE CONFERENCE

Elementary Honors Orchestra

Elementary Honors Orchestra Musicians



CMEA IN-SERVICE CONFERENCE

Elementary Honors Band Musicians

Greenwich High School Chamber Singers, directed by Patrick Taylor

Coginchaug Regional High School Concert Band directed by Tim Fisher



CMEA IN-SERVICE CONFERENCE

Mansfield Middle School Chamber Choir, directed by Ken Johnson

Little Kids Rock helps educators explore the JamZone



CMEA IN-SERVICE CONFERENCE

All-State Orchestra Musicians

All-State Band



CMEA IN-SERVICE CONFERENCE

Canticum Choir, Connecticut Children’s Chorus, directed by Karla McClain

All-State Jazz Musicians
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COMPOSING WITH GRAPHIC NOTATION: YOU CAN DO IT AND 
SO CAN YOUR STUDENTS

Submitted by Mike McGrath, K-12 Music Team Leader for the Trumbull Public Schools

“Your reactions and questions 
are very much like those I get 
from middle school students,” 

we are told.
We are music educators, and we 

are only 15 minutes into a day of 
composing and conducting music with 
graphic notation. It is April 16, 2018, 
and we have gathered at Trumbull 
High School for a day of professional 
development hosted by the Trumbull 
Public Schools Music Department, 
with the help of a generous grant from 
CMEA.

Our presenter is Professor Glen 
Adsit, Director of Bands at The Hartt 
School, who goes on to tell us that it 
is a good thing for us to be like middle 
school students. He likes our creative 
playfulness, even when it crosses over 
into silliness. Everyone has to take a 
turn creating a graphic symbol on the 
board, demonstrating the sound that 
goes with the symbol, and conducting 
the group in making that sound. Even 
though this is challenging and everyone 
feels put on the spot, we are starting to 
become more comfortable, less afraid 
to take risks.

Once we have all contributed 
sounds and symbols, we try performing 
them in various ways. After some 
trial and error, we decide how we will 
organize and follow the symbols on 
the board. We now have created a 
composition, which we dub Opus 1.

Throughout the morning, we 
watch videos of middle and high school 

students composing, conducting, and 
performing with graphic notation. We 
realize that this is something that we 
can do with students at just about any 
grade level. Much of the music created 
in these videos is not note-specific and 
does not require traditional notation or 
rules for harmonization. This means 
that students are much less likely to 
get tangled up in the task of notation. 
Instead, they are freed up to create very 
spontaneously.

Through the videos and our 
discussions, we recognize some 
additional benefits of teaching students 
to compose. Often, the students who 
are not strong performers shine in the 
area of composition, and they find that 
the playing field is now leveled – or 
even tilted in their favor. Students start 
asking questions about how to write a 
particular note or rhythm, so that they 
actually increase their understanding of 
traditional notation. Because they are 
now performing their own creations, 
students often rise to a higher level 
of engagement and ownership in the 
learning process. And the benefits are 
not purely musical. Students can find 
a great deal of emotional release and 
personal satisfaction in the process. 
One video featured a high school 
student who explained that composing 
music helped her to work through 
a period when she was the victim of 
bullying.

After lunch, we perform Sacred 
Spaces, a graphic notation piece 
composed by Adsit. Then we split up 
into groups and each group creates 
a piece. The day comes to a fitting 
conclusion with each group performing 
its piece. As teachers are putting on 
their coats, I hear several remarks 
about how fast the seven-hour day has 
gone by.

In addition to thanking CMEA for 
the grant, I must also thank Dr. Jonathan 
Budd, Assistant Superintendent in 
Trumbull. He provided additional 
funding for our workshop, and when 
a snowstorm changed our April 16 PD 
day into a make-up day with students, 
he arranged substitute coverage so that 
all of the Trumbull music teachers 
could attend the workshop.

Finally, I should note that this 
story really began six years ago and it 
began with CMEA. I attended a one-
hour session that Glen Adsit gave at the 
CMEA Conference. He talked about 
conducting, graphic composition, and 
the summer course that he co-taught at 
The Hartt School with Pulitzer Prize-
winning composer, Michael Colgrass. 
It was all very intriguing to me – so 
much so that a year later, I took that 
summer course. The rest, as they say, 
is history.

Graphic Notation Links:
https://vimeo.com/43437351
https://vimeo.com/143467063



16	 CMEA News, Summer 2018Western Connecticut State University is an accredited institutional member 
of the National Association of Schools of Music 
203-837-8350 (Music Dept.) 877-837-WCSU (Toll Free)

   December 8, 2018

   January 26, 2019

   February 9, 2019

   February 23, 2019

   March 2, 2019

WESTERN CONNECTICUT STATE UNIVERSITY
      SCHOOL OF VISUAL AND PERFORMING ARTS

AUDITION
DATES

ALL AUDITIONS WILL TAKE PLACE 
ON THE WESTSIDE CAMPUS
43 LAKE AVE. EXTENSION, DANBURY, CT 06811

wcsu.edu/music

MUSIC



17	 CMEA News, Summer 2018

Fairfield’s Music Education Program Receives National Recognition

Fairfield, CT - April, 2018 – Fairfield has been honored with the Best Communities 
for Music Education designation from The NAMM Foundation for its outstanding 
commitment to music education.  

The Best Communities for Music Education designation is awarded to districts 
that demonstrate outstanding achievement in efforts to provide music access 
and education to all students. To qualify for the Best Communities designation, 
Fairfield Public Schools’ Music Department answered detailed questions about 
funding, graduation requirements, music class participation, instruction time, 
facilities, support for the music program, and community music-making 
programs. Responses were verified with school officials and reviewed by The 
Music Research Institute at the University of Kansas.

This award recognizes that Fairfield is leading the way with learning opportunities 
as outlined in the Every Student Succeeds Act (ESSA). The legislation guides 
implementation in the states and replaces the No Child Left Behind Act (NCLB) 
which was often criticized for an overemphasis on testing-while leaving behind 
subjects such as music. ESSA recommends music and the arts as important 
elements of a well-rounded education for all children.

As Fairfield finalizes its 2018-2019 budget, The NAMM Foundation’s Best 
Communities for Music Education Award and the state level implementation of 
the federal ESSA law bring attention to the importance of keeping music 
education part of curriculum offerings and available to all students. It also 
highlights music’s vital role in students’ overall success in school and the personal 
benefits of making music. 

Research into music education continues to demonstrate educational/cognitive 
and social skill benefits for children who make music. In a series of landmark 
studies by scientists and researchers at Northwestern University a link was found 
between students in community music programs and life-long academic 
success, including higher high school graduation rates and college attendance. 
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In another study from the University, it was discovered that the benefits of early 
exposure to music education improves how the brain processes and assimilates 
sounds, a trait that lasts well into adulthood. 

Beyond the Northwestern research, other studies have indicated that music 
education lays the foundation for individual excellence in group settings, 
creative problem solving and flexibility in work situations, as well learning how to 
give and receive constructive criticism to excel. 

A 2015 study supported by The NAMM Foundation, “Striking A Chord,” also 
outlines the overwhelming desire by teachers and parents for music education 
opportunities for all children as part of the school curriculum.

Fairfield’s Music Department prides itself on offering a variety of music courses to 
all students in grades K-12, with performing ensemble opportunities beginning in 
grade 4 with the strings program.  As an elective program at both high schools, 
approximately 30% of students are enrolled!  Fairfield currently has 1,353 
students enrolled in band in grades 5-12, 2,551 students enrolled in choir in 
grades 5-12, and 1,503 students enrolled in the string program in grades 4-12.

About The NAMM Foundation
The NAMM Foundation is a nonprofit supported in part by the National 
Association of Music Merchants and its approximately 10,300 members around 
the world. The foundation advances active participation in music making across 
the lifespan by supporting scientific research, philanthropic giving, and public 
service programs. For more information about the NAMM Foundation, please 
visit www.nammfoundation.org.

A Complete list of all districts can be found at 
https://www.nammfoundation.org/articles/2018districts
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#WHATCANIDO - SOCIAL AND ENVIRONMENTAL JUSTICE 
THEMES IN YOUR CLASSROOM

Sam Bergstrom

Sam Bergstrom teaches Guitar, History of Rock & Roll, and Band at Anoka-Ramsey Community College and serves as 
MMEA’s Guitar & Alternative Ensembles Chair. He can be reached at samuel.bergstrom@anokaramsey.edu.

While youth-led social change might not be new to our country, the combination of recent 

events with the power of social media have seen an growing awareness and powerful 

platform for our nation’s students to voice their opinions, fears, and concerns. Music history 

is intertwined with protest, political and otherwise. Educating and empowering our students 

about this music challenges them to listen, create and experience music as a vehicle for personal, 

social and cultural expression. This is not a call for you, as an educator, to bring your personal 

opinions and politics into the classroom, but rather to tap into the passions of your students and 

give them the musical tools to creatively communicate with each other and their community. 

Environmental Conservation and 
Music

Some creative music educators in 
the state are already using “junkyard” 
percussion ensembles to get students 
creating music. What if we tied this idea 
to local efforts to boost participation 
in renewable energy, recycling/
composting or student-led activism 
around climate change? Students can 
bring in trash and recyclables from 
home or participate in a cleanup day 
around the school or community and 
collect things you can use to make 
music. Have students create music 
utilizing these instruments. Inspiration 
can come from all over the world, 
including the Paraguayan Recycled 
Orchestra, New York-based Bash the 
Trash, and Norwegian composer Terje 
Isungset writing for ice-instruments 
he created from glaciers. Now, no one 
is suggesting you have the time or 
resources to travel to the Arctic, harvest 
the bluest ice that is thousands of years 
old, then shave it down to create tuned 
chimes. Your students can participate 

in an Earth Day event planting trees 
and performing your newly composed 
songs with your upcycled band.  

Protest Songs – Understanding and 
Creating Your Own

From Aretha Franklin demanding 
respect to the Beastie Boys fighting 
for their right to party, protest songs 
are some of the most iconic in rock 
and hip-hop history. Music has been a 
method of delivering one’s voice to the 
masses to show frustration and anger 
with hypocrisy, marginalization, war, 
and prejudice. Explore some iconic 
songs by artists like James Brown, 
Bob Marley, Kendrick Lamar, Patti 
Smith, Nina Simone, Odetta, Bob 
Dylan, U2, and countless others and 
have a conversation about the context 
in which the songs were written and 
any parallels with current issues. Now, 
some songs may have language and 
themes you may not feel comfortable 
with in the classroom, so you will 
have to pick and choose what works 
for you and your class. After students 

have experienced and thought about 
context and creative response, ask them 
to compose their own protest song 
on a topic of international, national, 
local or even personal significance. 
What would you change? Perhaps it is 
as simple as demanding a later curfew 
(Give Midnight a Chance) or more 
serious topics such as mental health, 
drug/alcohol use, or gun safety. Every 
student will have something they 
would like to see changed in their 
world – empower them to think about 
their activism and musically respond. 

Justice Choir
If you have not heard of the 

Justice Choir (justicechoir.org), it 
is an organization started by a team 
of local musicians, educators, and 
composers who encourage using the 
power of song for change, to “further 
social and environmental justice 
movements by engaging communities 
in singing together.” Their website 
hosts a wonderful songbook 
that you can download for free 
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(although they do encourage donations 
for the composers) that includes a 
wide variety of songs ranging from 
traditional African American spirituals 
to new works composed specifically for 
this collection. Since these songs are 
meant for community singing, they are 
simple textures (solo/unison, 2-4 parts, 
canons, call & response) and invite 
creativity and flexibility in how they 
are performed. Have students come up 
with simple rhythmic accompaniments 
using percussion instruments or 
harmonic accompaniments using tone 

chimes or Orff instruments. Teach a 
simple song to your audience at your 
concert and have a good old sing-along. 
Or bring a group to a local assisted 
living facility for a sing-along. This 
idea can work to get your audience 
engaged making meaningful music 
or even getting a traditionally non-
performing music class making music. 
Through this experience, you could be 
giving your students the knowledge 
and experience to continue using their 
voice and music to address needed 
change in their world.

Sources
Justicechoir.org
The Polar Sea, Episode 2 (Available 

on Netflix)
Bashthetrash.com
Landfillharmonicmovie.com

This article was originally printed in the 
Spring 2018 issue of Interval: The Journal of 
the Minnesota Music Educators Association, 
and was reprinted by special permission.

COMMISSION FOR TIM QUINN

The Windham Concert Band is commissioning a piece of music to honor Tim Quinn, 
former director, educator, and general advocate of the arts.

 Funds to cover this commission are being raised, in part, through contributions from all 
those that knew and/or performed under Tim Quinn, either through his work as member of 
CMEA, his position as Band Director at Windham High school, as vice-principal at Stafford 
High School, or as director of the Windham Concert Band.

David Maker, retired University of Connecticut professor and former UConn Husky 
Marching Band Director has agreed to undertake the composition of this piece.

Won’t you please consider a $25 donation to the cause?  Any amount would be greatly 
appreciated.

It would be wonderful if you could share this thought with anyone you may know.

Please make your contribution payable to:
Windham Concert Band 
c/o David H. Vaughan 
772 Warrenville Road 
Mansfield Center CT 06250
Please put “Commission for Tim Quinn” on your check.

Thank you.
David H. Vaughan, Conductor, Windham Concert Band
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Come join us once again in Dallas as we dive deeply into what we do as 
music educators to support our students each and every day. Presenters of 
the following topic areas, or “Opuses,” will help you share your own practice, 
collaborate with colleagues from across the nation, and expand upon your 
toolkit of supports, ideas, models, and activities.

AMPLIFY: LEARNING - Teaching Music as a Well-Rounded Subject 
How do we move beyond the podium and include our students as active 
music-makers and leaders in our ensembles as promised in our 2014 Music 
Standards?

AMPLIFY: INNOVATION - Cultivating Innovative Music Making
How do we successfully embrace a variety of musical experiences with this 
generation of students?

AMPLIFY: INVOLVEMENT - Engaging Diversity in Music Making and Teaching
How do we create a fully inclusive classroom for all learners and all students, 
regardless of background, learning style, or level of musical experience?

AMPLIFY: INSPIRATION - Inspiring Students through Music Creativity
How do we provide for the creation and improvisation of music throughout 
the curriculum – whether an ensemble, general music, or music appreciation 
class?

AMPLIFY: TECHNOLOGY - Teaching the Tech-Savvy Generation
How do we integrate technology in a meaningful way that engages students 
and provides new opportunities that were never before possible? Presented 
by TI-ME, Technology for Music Educators.

AMPLIFY: 2018

#NAfME2018

NOVEMBER 11-14, 2018

nationalconference.nafme.org   |   800-336-3768   |   memberservices@nafme.org
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WHAT AM I GOING TO TEACH NEXT WEEK? TIPS FOR LONG-
TERM PLANNING IN THE GENERAL MUSIC SETTING

by Karen Anghinetti

Beginning the year in a new school or at a different grade level brings some anxiety about 

what to teach from week to week. Mapping out a plan and researching repertoire helps 

ease that transition. Even when the district has a curriculum, translating that curriculum into 

practice takes time and effort. Once you create a long-term plan, designing your weekly lesson 

plan becomes easier. In the end, you may end up feeling like you have too much to teach and 

not enough time!

Begin planning with the end in mind
What is the grade span you are 

teaching? Whether K-3, K-4 or K-5, 
what do you want your students to 
know and be able to do by the time 
they leave your instruction? To what 
extent do you want your students’ 
musical literacy to develop? The basis 
of my teaching includes ear training 
of musical concepts. If a child can 
first hear the targeted element of 
music, then the visual representation 
has meaning. I also keep their future 
involvement with music in mind. 
When they become teens and adults, 
can they describe the music they are 
listening to or give rationale why they 
downloaded a particular song? By the 
end of each grade, set the benchmark 
for cumulative musical vocabulary and 
skills to achieve that life-long goal.

In 1998, Jay McTighe and Grant 
Wiggins developed the Understanding 
by Design (UbD) framework for 
curriculum planning. The three 
key areas of this framework include 
identifying the desired results, assessing 
students to monitor understanding, and 
planning experiences and instruction. 
This is a cyclical process as the teacher 

reflects upon the assessments. A teacher 
deliberately plans instruction including 
steps to go back and clarify information 
when a student doesn’t understand the 
concept that is being taught. 

The focus of UbD is for students 
to “transfer” their knowledge. Can 
a student relate new information 
to another example, apply new 
information to a given situation, or 
evaluate the quality of their work? A 
desired result for second grade may 
be for students to improvise singing 
a melodic answer using the pitches 
sol-mi-do. With the UbD design, 
the teacher uses observational data to 
assess whether the student is singing 
on pitch, is out of tune, is singing the 
correct direction but is not on pitch, 
is singing too high or too low, or is 
using their talking voice instead of 
singing voice. The teacher analyzes 
the data and develops subsequent 
lessons and strategies to help students 
achieve the desired result. If a student 
does not meet the lesson objectives for 
singing on pitch, the teacher revisits 
the goal and determines other visual 
or kinesthetic activities, repertoire, 

or verbal feedback for the follow-up 
lesson. 

A beginning teacher may choose 
songs and games because they are 
appealing, but when planning long-
term, repertoire is selected because it 
helps students to attain the larger goal. 
Lessons are planned with flexible timing 
to develop the goal. To determine when 
the UbD cycle is complete, the teacher 
must determine a realistic percentage 
of students who have achieved 
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Grade 2

September October November December January February March April May June

Melodic

direction/ contour p P x x x x x x x

sol-mi-la (2 lines/ 3 space) r x x x x x x x x x

sol-mi-do (3 lines/ 4 spaces) P x x x x x x x x

Rhythmic

too (half note and half rest) P x x x x x x x x

ti-ka-ti-ka (sixteenth notes) P x x x x

to-o-o-e (whole note and whole rest) p P x x x x x x x

duple/ triple meter p P x x x x x x

Timbre

orchestral instruments P x

Orff ensembles P x x x x

Harmony

rounds p P x x x x

ostinato (play & sing) p P x x

Volume

forte/ piano P

Tempo

allegro/ moderato/ adagio P

Form

introduction/ interlude          P x x x x x x x

verse/ chorus P x x x x x x x

ABA P

© 2013-14 MusicPort by Karen Anghinetti.  All rights reserved.

Grade 2 meets once a week, 45-minute class period.  30-36 times per year depending upon snow days, absences, Þeld trips, assemblies, holidays.
All students participate in a recital during class time.  Families are invited.

 September October November December January February March April May June

Movement

concentric circle play-party P x x

single/ concentric circles with accompaniment       
   

p P x x x

folk dances (lines and circles)          P x

Composers/ Genres/ Styles

Tchaikovsky “The Nutcracker Suite” P

Beethoven/ Beethoven Lives Upstairs P

Prokofiev “Peter and the Wolf” P

cultural/ holiday x x x x x x

Other

Home-School Connection Enrichment Bags P x x x x x x

P.E. & Music Interdisciplinary Artist-in-Residence P

Music Recital (on stage for an audience) P

Arts for Life Day (assembly & workshop) P

© 2013-14 MusicPort by Karen Anghinetti.  All rights reserved.

KEY 

r= review old material for readiness for presenting new material 
p= prepare students’ ear for new material 
P= present new material (some material culminates in a performance for audience) 
x= practice new material 
A= Arts for Life Day
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the desired result before moving on to 
new concepts and skills.

Anothe r  e f f e c t i ve  too l  in 
combination with UbD is The Model 
Cornerstone Assessment (MCA). 
MCAs are benchmarks directly aligned 
to the Core Music Standards. These 
assessments, field-tested at the national 
level, help educators set benchmarks 
at grade two and five. We still must 
individually determine the sequence of 
skills and concepts that will help our 
students achieve those targets.

A difficulty in setting these 
benchmarks is the inconsistent access 
to music instruction from district 
to district. Some teachers may meet 
students once a week for forty-five 
minutes, while others meet their 
students for bi-weekly instruction. 
Each teacher must determine what 
is reasonable for their students 
given the frequency of their music 
instruction. When the students leave 
my building, what elements of music 
(melody, harmony, rhythm, tone color, 
dynamics, form, mood) will they be 
able to perform and create with? For 
example, by the end of third grade, 
my students are expected to compose 
on the five-line staff an original four-
measure melody in G pentatonic using 
the barred instruments. The students 
should be able to include rhythms that 
they have studied, identify the form of 
their composition, and perform it with 
musical technique. Once I know the 

higher level goal (in this case, applying 
through creating), then I can plan 
instruction around the prerequisite 
musical elements a student must learn 
to reach the final product. Through the 
UbD approach, I have a vision of what 
I want my students to know and be able 
to do by the end of the third grade.

Scaffold concepts, skills, and 
vocabulary

It is helpful to understand the 
work of Zoltan Kodaly (1900s), Carl 
Orff (1920s), Shinichi Suzuki (1920s), 
Edwin Gordon (1990s) and others 
to scaffold a sequence of skills and 
concepts that are natural for a child. 
Just as a child learns to walk or speak, 
there are stages of development for 
learning musical skills. Perhaps the 
child does not have the motor skills, 
maturity, or auditory sensitivity to 
acquire a musical concept before they 
are ready. Experimenting with the 
sequence of teaching pitch patterns 
or rhythm patterns with students 
can confirm that some skills and 
concepts are more appropriate before 
others. Once you determine what 
is appropriate for that grade, begin 
making a grid with a timetable and 
elements of music that you want to 
teach. 

In your chart, name the pitch 
patterns, rhythms, timbres, harmonic 
concepts, form, and expressive 
elements. Include in the long-term plan 
a sequence for play-party games and 

movement activities (locomotor free 
spatial, single circles, concentric circles, 
lines, and squares), composer studies, 
vocabulary, and genres of music. 
These spatial and cognitive concepts 
contain interdisciplinary connections 
to develop a child’s musicianship. 

An example for sequencing melody 
would be studying the contrast of high 
and low sounds in kindergarten, sol-mi 
pitch patterns in the fall of first grade, 
and adding sol-mi-la in late spring. 
Review those skills at the beginning of 
second grade and assess for “readiness” 
to prepare for sol-mi-do. Add mi-
re-do in the third grade to complete 
study of the pentatonic scale. Once 
you identify the specific concepts, 
then determine when and how long 
within that year it will take to “prepare” 
the concept, formally “present” and 
name the new concept, and “practice” 
application. During the “practice” 
stage, identify activities that can be used 
for a student to perform, improvise, 
compose, analyze, and evaluate the new 
information. I keep in mind activities 
will include auditory and visual modes 
of learning, vocal and instrumental 
performance and improvisation, and 
written composition. 

Scaffolding your curriculum 
reinforces vocabulary and reduces the 
need for “re-teaching.” When music 
learning is sequenced, just like math, 
the curriculum moves forward at a 
more detailed and refined level 
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each year. Know what vocabulary you 
are going to formally introduce, and 
what vocabulary will be contextually 
embedded in your weekly language. 
Don’t assume that students can define 
musical vocabulary unless you have 
formally presented it. The intention 
of long-term planning is for the 
middle level colleagues to continue 
this sequence and not recreate what 
you have already taught. 

Plan fewer concepts to encourage a 
deeper understanding

It is ambitious to have a large list 
of skills for students to learn. However, 
planning a fewer amount of concepts 
with activities designed to Bloom’s 
taxonomy can deepen a student’s 
understanding. Going beyond “recall” 
of information will promote the 
transfer to higher level “creating” or 
“applying” of concepts. Intermediate 
levels in Bloom’s taxonomy allow 
students to compare/contrast, analyze, 
or evaluate in multiple contexts, so 
explore and apply concepts in various 
ways. Include activities for students 
to demonstrate knowledge through 
manipulatives, classroom instruments, 
and play-party games address different 
learning styles. A visual or kinesthetic 
activity might provide support for 
one student, yet serve as a challenge 
for another. 

S t u d e n t s  n e e d  m u l t i p l e 
opportunities to learn, so expand 
upon concepts and skills from week to 
week, rather than presenting them in 
a string of isolated lessons. This allows 
students who were absent to learn the 
material in at least one of those lessons. 
For example, in third grade, we sort 
instruments into families during week 
one of instruction. In week two, we 
compare and contrast the sounds of 
the instrument families. During the 

third week, we analyze a piece of work 
and explain why a composer chose to 
use that instrument family to convey a 
mood. Even if a child was absent from 
one of those lessons, they will be able 
to identify instrument families and 
meet your goal.

Holidays, snow days, special 
assemblies, standardized testing, and 
absences can alter the execution of your 
long-term plan; account for those days 
when mapping it out. Other challenges 
may be a year when a colleague wants 
to collaborate on a project, the school 
might focus on a specific theme, you 
may receive a grant to fund a special 
project, or you want to explore a 
different way to present a product. 
Keeping a simple core of concepts in 
your long-term plan will guarantee that 
the students will have learned the same 
key information each year. 

Research repertoire
At this point, it is time to take out 

your resources and list how each song 
can be used. Which songs can you use 
for teaching high/low, sol-mi, or mi-
re-do? Which games are performed 
in concentric circles? Which songs 
can be used to prepare and present a 
new half-note rhythm? Which songs 
can a student sing and improvise in 
pentatonic? Which songs can a student 
practice glissandos to expand their 
upper vocal range? 

You will find through this process 
that a song could be revisited in a 
following year to introduce and practice 
a new concept. The game “Bow Wow 
Wow” can be used in first grade for 
rhythm, but then used the following 
year to learn the tonic triad and mi-
re-do. Once you analyze the multiple 
uses of a song, you will discover you 
have more repertoire than time may 
allow! The flexibility to interchange 

repertoire will keep your teaching fresh, 
so when you acquire repertoire from 
workshops and conferences or order 
new compilations, add these songs to 
your plan. 

Dedicating the time to develop a 
long-term plan can bring confidence 
and relieve the anxiety of what to teach 
from week to week. Over time, you will 
be able to evaluate which songs and 
activities are the most effective with 
your students. 

REFERENCES:
Understanding by Design 

Framework by Jay McTighe 
and Grant Wiggins http://
www.ascd.org/ASCD/pdf/
siteASCD/publications/UbD_
WhitePaper0312.pdf

National Coalition for Arts 
Standards: Music Model 
Cornerstone Assessment

	 http://nationalartsstandards.org/
sites/default/files/Music_MCA_
Grade_2_GenMus_Performing.
pdf

Karen Anghinetti is a National 
Board Certified Teacher in early and 
middle childhood music and teaches 
music in Portsmouth Public Schools, 
Portsmouth, RI. She is the General 
Music Chair for the Rhode Island 
Music Education Association, co-chair 
of Portsmouth’s elementary STEAM 
Committee and also serves  as  a 
cooperating teacher for the University of 
Rhode Island. Her teacher-created music 
assessments and resources are available 
online through Teachers Pay Teachers. 
anghinettik@portsmouthschoolsri.org.  
She is a graduate of the University of 
Connecticut.  This article was originally 
published in the Winter 2018 issue of the 
RIMER, the publication of the Rhode 
Island Music Educators Association.
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What does that mean for you as a music educator?

Music advocates have begun the hard work of ensuring the 
Every Student Succeeds Act (ESSA) is properly implemented 
across the country. With music included as part of a well-
rounded education, now more than ever, your voice and 
expertise as a music educator is critical.

NAfME is here to help you make a strong case for music 
education under ESSA. 

IT’S A NEW ERA
IN EDUCATION

Your Association. Your Profession. Your Voice.

“Everything ESSA”

Visit bit.ly/EverythingESSA for all the resources you need to understand ESSA and take action to 
ensure implementation includes music at the state level. NAfME’s Toolkits include:

• ESSA in Plain English: What It Means for You: Learn more about this historical law and see our 
detailed FAQ that features questions asked by music educators just like you.

• ESSA Implementation Toolkit: This thorough resource links your program with admissible 
provisions in ESSA so you can make your case for your program where you work.

• NAfME Field Guide to State Lobbying: This document explains the ins and outs of what you 
can do to lobby at the state level.

Webinars

At bit.ly/EverythingESSA, you can receive recognition for professional development valued at 
one contact hour for watching these webinars:
• ESSA Passage and Next Steps
• Title IV, Opportunities to Learn, and You!
• Federal Funding Facts

Grassroots Action Center

Right now, you can make your voice heard on Capitol Hill. At bit.ly/NAfMEgrassroots, you can:

• Support music education in federal education policy
• Be involved with the legislative process
• Engage your members of Congress via ready-to-send letters on ESSA funding 
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BUILDING A LASTING LINEAGE THROUGH MENTORSHIP

Written by David Schumacher

More than two decades after graduation, I still try to grab a drink with my middle and 

high school jazz band director Dick Rabideau when I’m back home in Plattsburgh, NY.  

I was privileged to have many great music teachers, but Dick was the first to expose me to the 

music that would shape the rest of my life.  Even as a young student there was something unique 

not only about how we played jazz, but how we learned it.  As my own students returned to 

share their experiences, sit in on rehearsals, or ask for guidance, a subconscious thought became 

reality for me.  It’s all about the relationships.  More than the 1st place finishes and outstanding 

musicianship awards, the gold medals, or the spots in District and All-State ensembles my 

students earned, it was going to be the student-teacher and peer relationships that truly held 

lasting meaning and significance.  They would sustain my own sanity and longevity in this field, 

but would also provide the paramount formative influence on my students.  At Pentucket, these 

relationships have been key to perpetuate a cycle of mentorship:  A method of learning long 

admired in the jazz tradition, but sometimes overlooked in the hyper-academic settings into 

which jazz education has been assimilated. 
Under the premise of strong 

mentorship, I asked a mix of former 
students to articulate their thoughts on 
what distinguished our program, how 
it prepared them for “real” life, and 
what continues to bring them back for 
concerts, rehearsals, and advice.  I was 
struck and humbled by the consistency 
of their impressions.  Many of their 
thoughts served as confirmation of the 
approaches I trusted to be effective, and 
had learned as a student myself.  

Speaking the Truth
“Y’all sound like s&$#.  You need 

to practice!”  Those were the first 
words I, and my fellow classmates 
at Michigan State University, heard 
from jazz master Branford Marsalis 

after hearing us perform on the first 
day of his residency back in the mid 
90’s.  You can imagine our indignation, 
but as isolated university students we 
simply had no perspective.  Turns out 
he didn’t really mean it.  He thought 
we were on the right track – though 
he didn’t confess that to us until a few 
years later – but the tone was set.  There 
would be no room for attitude, pride, 
or entitlement in his eyes.  Feedback 
would be instant, direct, and brutally 
honest.  Praise would be earned and 
deserved.  It’s these principles that 
changed the way I learned as a student, 
and that continue to resonate in my 
teaching philosophy today.  

While it’s imperative not to break 
a student’s spirit, learning is optimized 

when they have an accurate sense of 
reality and perspective.  Students aren’t 
necessarily used to hearing the truth, 
which can often be diluted within our 
politically correct society.  But their 
potential for growth will improve 
dramatically once an open and honest 
dialogue has been established. 

The main reason I bring my 
students to events like the Berklee 
HSJF is so they can hear what other 
students their age have accomplished.  
It’s the same reason I play them the 
recording of an eighteen-year-old Lee 
Morgan soloing on “Dizzy Gillespie 
at Newport”.  The exposure opens 
their eyes to new possibilities, and 
leaves them inspired and hungry to 
return to the woodshed.  I have 
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each student write a reflection detailing 
the perspective they gained from such 
experiences, and then update their 
personal goals accordingly.  

I believe in training students to not 
only openly accept constructive criticism, 
but to actively seek it out.  They come to 
crave and depend upon it.  When praise 
is given, it needs to be meaningful, not 
gratuitous.  This will instill a direct and 
honest correlation between effort and 
achievement.  Aspiring singer/songwriter 
Adam Mendonca (‘06) writes that it’s 
this specific and direct critique that 
keeps him in touch.  Reflecting on his 
high school festival experiences he says, 
“I remember…asking the adjudicators 
for feedback after we would perform 
and I would always get the same phrase 
thrown back at me, ‘keep doing what 
you’re doing.’ … it often left me confused 
and empty.”  

Creating Independent Learners
Student ownership of the learning 

process is key.  Bard College pianist 
Cooper Slack (‘15) admits, “I wasn’t 
provided with the option to coast through 
the program and stay on the periphery of 
the stage as I probably would have liked at 
the time… I would have to invest myself 
on a level that took more than attendance 
alone.  This was the first time in my 
academic life that I felt like I was being 
pushed by the intrinsic value of a subject.”

A solid foundation in jazz theory, 
style, history, and ear training is non-
negotiable. However, it’s imperative 
that we preserve the traditional ways of 
learning jazz through listening, emulation, 
and experiences.  Teachers need to dissolve 
the notion that we are dispensers of 
information, and instill our position as 
facilitators of independent learning.  I 
rely heavily on a Socratic approach in 
my teaching.  If students know they can 
get an answer from us, that’s where they 
will turn.  It’s quick and easy, but it’s lazy.  
Mendonca articulates this point 

DEPARTMENT OF MUSIC , THEATRE AND DANCE

For further information, contact
(401) 456-9883 | music@ric.edu   | www.ric.edu/mtd | www.facebook.com/ricmusic

MUSIC AUDITION DATES 2018
Auditions required for entry into all music programs

 
Saturdays:  Dec. 9  |  Jan. 20  |  Feb. 10 and 17

• Outstanding symphony orchestra, 
wind ensemble, chorus and 
jazz band

• Extensive chamber ensemble 
offerings

• Affordable tuition

• Full range of scholarships 

• Bachelor of Music in Music 
Education, Bachelor of Music in 
Performance and Bachelor of Arts  
in Music

• Exceptional facilities in the  
John Nazarian Center for the 
Performing Arts

• Accomplished artist/teacher faculty
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well:  “What made Schumacher and 
his program so effective was that he 
would lead us to water, but it was up 
to us to do the work and drink up the 
material.  That often used to drive me 
crazy because I just wanted to know the 
answer to a question right way, and he 
would only give me clues in the right 
direction.  The older I get I realize how 
beneficial that is, not only as a student 
of the music, but a student of life.  That 
is where the real learning takes place.”

Students should be provided 
opportunities to exercise their 
independence as an integral part of 
their experience in the program.  For 
instance, my Jazz Combo students 
are largely responsible for organizing 
their own gigs, building set lists, 
and arranging our songs.  I play no 
active role in their performances 
beyond a basic introduction.  They are 
expected to announce tunes, discuss 
historical context, and otherwise 
engage the audience.  In the classroom, 
independence is exercised through the 
transcription of chord progressions, 
melodies, and grooves for our tunes.  As 
they know, no music will be allowed on 
the bandstand.  NEC grad and NYC-
based trumpeter/composer Bobby 
Spellman (‘06) echoes, “There are no 
shortcuts to artistic achievement.”

A Sense of Community
Among my most valued experiences 

in college was the sense of community 
we felt as students of jazz.  Spontaneous 
jam sessions, one-upping each other 
with amazing moments in our favorite 
recordings, and passionate debates 
over where this music should go next, 
cemented life-long friendships.  One 
of my earliest goals in teaching was to 
establish a similar culture of collective 
curiosity and exploration among my 
students.  Turns out the students who 
responded to me for this article were 
unanimous in naming community 

and relationships paramount to not 
only the success of the program, but 
the nourishment they gained from it.  

A s p i r i n g  j o u r n a l i s t  Ry a n 
McNamara (‘10) proclaims, “The 
program created such a strong 
community that my fellow musicians 
became my best friends regardless of age, 
defying typical high school allegiance 
to one’s grade-mates.  A trumpet player 
four years older and a guitar player 
three years younger were among my 
best friends.”  Several students echoed 
that sentiment including Bard College 
saxophonist Alden Slack (‘14) who 
remarked, “Schumacher is the only 
instructor I’ve had whose homework 
assignment might be ‘hang out with 
your band mates’.  The result; more 
productive and welcoming rehearsals 
and continued group-learning outside 
of school.  He has faith in camaraderie.”  

Michigan State  Univers i ty 
bassist Duncan Tarr (‘12) agrees, 
“Schumacher had a special gift for…
building relationships within the jazz 
program that made it feel more like 
a family than an extracurricular…
Relationships based upon mutual 
respect and mentorship, rather than 
more hierarchical teacher-student 
relationships.”  Once that respect is 
established, your students will find a 
sense of ownership over their studies.  
Alden Slack declares, “Schumacher’s 
mentorship proves that it’s better to be 
loved than to be feared.  The only fear I 
ever felt around (him) during a lesson 
or a rehearsal was that he would know 
when I hadn’t practiced enough—not 
because I’d be scolded but just because 
he’d know.  I think that’s the only 
incentive you need from a teacher you 
really admire.”

Building that respect includes 
maintaining your own professional 
presence.  Whether you perform, 
compose, conduct, or publish, it’s 
vital that your students see evidence 

that you’re living the music, not just 
teaching it.  Sharing those experiences 
cements your authority on the subject 
and serves to draw in your students.  
Spellman says, “Schumacher’s work as 
a composer is of the highest caliber, and 
his multi-faceted life as a composer, 
educator, and civilized family man has 
always been an inspiration.”

Stonehill College English major 
and pianist Joe D’Amore (’12) adds, 
“Since Mr. Schumacher talked to 
us like fellow musicians instead of 
inferior pupils, we naturally took after 
him and treated each other like he 
treated us: we commented on each 
other’s playing, criticized each other, 
suggested something different, and 
hipped each other to new music all 
the time.  The democratic nature of the 
program was such that my band mates 
were sometimes as helpful teachers as 
Mr. Schumacher himself.  Instead of 
just one mentor, I had half a dozen, 
and I myself was a mentor to some of 
them.  Sharing and communion was 
absolutely central to our experience.”  

This all leads to more inspired 
performance.  Drummer Eddie Gaudet 
(‘13) says without this collective 
approach “I would have never learned 
a crucial part of the language of music: 
communication.  I learned, under his 
direction, how to make magic happen 
during a performance, simply by being 
aware of my fellow players and their 
nuances.”  Those moments of magic 
are where the real music happens.  The 
intangible state of mind where you are 
completely present in the moment and 
creativity is at its peak, is the pinnacle 
of this art form.  I practice meditation 
and mindfulness with my students 
before our performances to facilitate 
these moments of oneness with the 
music.  Using jazz as a vehicle to teach 
such life skills and philosophies is part 
of a holistic approach to education.  
My students know those moments 
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are fleeting, but those who have 
experienced them, feel part of a special 
club.  And they now strive to find 
such connections in other aspects of 
their lives. 

GIVING BACK
“The fundamental value in 

Schumacher’s approach to education 
lies in the fact that he treats every young 
musician not only as a student of the jazz 
tradition, but as an active participant 
in that tradition.”  Spellman raises this 
important distinction on behalf of the 
alumni who understand that they are 
now responsible to help move this 
music forward.  He continues, “Now 
that I find myself living the life of a 
professional musician, I feel it is my 
duty to return from time to time to help 
inspire the most experienced students.”  

But this concept of mentorship isn’t 
just to benefit the best players in the 
program or to be shouldered by those 
who became professional musicians.  
Mentorship needs to be promoted 
throughout the process at every level.  
Spellman concludes, “It was always 
understood that the more experienced 
players in the school were to serve as 
inspirational mentors to the up-and-
coming musicians.”  

D’Amore says, “Giving back 
wisdom and encouragement is not 
something I consciously think about, 
but rather something that flows 
organically from the giveandtake 
nature of the program… I now know 
how to collaborate and communicate 
with other artists, helping them grow 
while learning from them to help 
myself grow.”  Tarr adds, “Not only 

did Schumacher teach me how to play 
and how to hang, but he also taught 
me how to teach.  It is a Pentucket jazz 
alumni tradition to return to ‘sit-in’ on 
rehearsals…to help the next generation 
of high school jazz musicians.”

And so the cycle is complete.  I 
am a better teacher because of these 
students and what they bring back 
from their experiences, both in and out 
of music.  It could be a new approach 
to a concept I hadn’t considered, or 
inspiration to push through a difficult 
year.  We are all colleagues now, 
learning from each other.  It is this 
lasting lineage that will continue to 
bring me pride and satisfaction long 
after these alumni are grabbing drinks 
with their own former students.
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Congratulations! NAfME Collegiate members are eligible to 
receive up to a 50% DISCOUNT on dues when you become a 
full active member. This offer is only valid for one year after 
you graduate. Act now.

Become a member and we’ll do everything in our power 
to make sure you get the career you want. For as long as 
you want it. From professional development to networking 
opportunities, advocacy tools to lesson plans and webinars. 
And when you join NAfME, you also become a member of your 
state’s music education association with even more resources 
at the local level.

Deadline: Offer extends from June 30 of your graduation year 
until June 30 of the following year.

Visit: bit.ly/NAfMEcollegiate | 1-800-336-3768

A NAfME MEMBERSHIP
KICK-START YOUR CAREER WITH 

Collegiate
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2019
Audition Dates

*audition dates are now earlier than previous years to meet the Jan 15 application deadline

 Saturday  | Dec. 8, 2017
Friday  |  Jan. 4, 2018

 Saturday  | Jan. 5, 2018 
Friday  |  Jan.11, 2018 

Saturday  | Jan. 12, 2018
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888-323-0974 | INFO@EPNTRAVEL.COM | EPNTRAVEL.COM 

We know the student friendly hotels, restaurants, and attractions. 

Let EPN help take your students someplace they've never been.

Go with a professional, call EPN Travel today. 

THERE IS NO GREATER EDUCATIONAL EXPERIENCE THAN TRAVEL. 
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“Better to see 
something once, 

than to hear about it 
a thousand times.”

                                              – Asian Proverb

“Better to see 
something once, 

than to hear about it 
a thousand times.”

                                              – Asian Proverb
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