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UPCOMING EVENTS
January 6

Northern Region Middle School Auditions, 
King Philip Middle School, Snow Date Jan. 20

January 9
Executive Board Meeting, 4:30 PM,  
CMEA Office, Cromwell

January 12-13 (Snow Date!)
Eastern Region High School Festival, UConn; 
Snow Date January 12-13

January 12-13
Northern Region High School Festival,  
New Britain High School
Southern Region High School Festival, 
Middletown High School;  
Snow Date Jan. 19-20
Western Region High School Festival,  
Staples High School

January 23
Everyone Can Play: A Music Therapy 
Professional Development Session 
sponsored by the CMEA Professional 
Development Grant; 2-4 PM,  
Southington High School

January 27
All State Auditions, North Haven  
High School; Snow Date February 3

February 6
Student Affairs Commission, 4:30 PM,  
CMEA Office, Cromwell

February 13
Executive Board Meeting, 4:30 PM,  
CMEA Office, Cromwell

April 19-21
CMEA Annual In-Service Conference, 
Connecticut Convention Center, Hartford

March 2-3
Southern Region Middle School Festival, 
Haddam Killingworth Middle School

March 6
Student Affairs Commission, 4:30 PM,  
CMEA Office, Cromwell

March 9-10
Eastern Region Middle School Festival,  
Conn College

March 16-17
Western Region Middle School Festival, 
Wilton High School

March 23-24
Northern Region Middle School Festival, 
Wethersfield High School
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Department of Music & Dance
Ranked in the top 5% of public colleges and universities nationwide by U.S. News & World Report

Information & Admissions 
413-545-6048 
musicadmissions@umass.edu
www.umass.edu/music

UNIVERSITY OF MASSACHUSETTS AMHERST

BA in Music

BM in Jazz, History, Music  
Education, Performance  
& Theory/Composition

MM in Collaborative Piano,  
Composition, Conducting,  
Jazz Composition/Arranging,  
Music Education, History,  
Performance & Theory

AUDITION DATES FOR  
2018 ADMISSION
Instruments & Voice (no strings) 

January 27, 2018
February 3 & 17, 2018
March 3, 2018

Strings only  
(Violin, viola, cello, double bass)

February 6, 14, 26, 2018
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PRESIDENT’S MESSAGE

Brian Hutton

At our November 28 Executive Board meeting, I introduced 

a plan to formally begin the strategic planning process. My 

goal is to seek CMEA members who are not currently serving on 

the Executive Board to form the team to draft our new strategic 

plan. I plan to convene the strategic planning committee for 

three sessions. Once in the winter, and twice in the spring. My 

goal is to empower the strategic planning team to conduct and 

complete their work in order to present the new plan to the 

Executive Board before the June meeting.
Please see the attached overview of the 

strategic planning process in preparation 
for a formal request to seek volunteers. I 
look forward to meeting and working with 
those of you who will join us as we plan for 
the future of CMEA.

Strategic Planning Overview

The Purpose of Strategic Planning
To produce a long-term, consensus-

based plan that will serve as the blueprint 
for change and a framework for decision 
making for the future.

And
To create concrete, specific plans of 

action that will lead to the achievement of 
the mission and objectives included in the 
strategic plan.

Components of a Strategic Plan
Core Values
“Who are we?”  
“The Connecticut Music Educators 
Association believes that…”

Mission
“What is our purpose and who are we most 
concerned about serving?”
“The mission of CMEA is….”

Internal and External Scan
“Our strengths are…”
“Our weaknesses are…”
“The outside forces that affect us include…”
“Our opportunities include…
“Our threats include…”

Strategic Objectives
“For what outcomes is CMEA willing to 
be held accountable?” 
“By the year 2022, …”

Strategies
“What must we do as an organization to 
ensure the achievement of our strategic 
objectives, and ultimately, our mission?”
“CMEA will…”

Strategic Delimiters
“In order to achieve our mission, what 
must we refrain from doing?”
“CMEA will not…”

Participants in Creating a Strategic Plan
Facilitator – maintains protocols, forward 
motion and order in the process
Core Planning Team – leadership, 
membership, audience, etc.
Action Teams – plan and execute strategic 
objectives

Strategic Planning Protocols
I will treat each person as a peer.
•	 I will communicate openly and 

honestly.
•	 I will reveal my interests but work 

toward the common good.
•	 I will present my points of view and 

my points of view only.
•	 I will contribute but will not dominate.
•	 I will work to make decisions by 

consensus.  This will be achieved when 
each member of the group agrees:
•	 I believe that you understand my 

point of view;
•	 I believe I understand your point 

of view;
•	 I can and will live with this 

decision; and
•	 I will support this decision in 

public and private through 
implementation.
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A MESSAGE FROM THE EDITOR

Carolyn Bennett

It seems my travels with CMEA this fall have taken me all across the state!  
As I’ve listened to students from many regions audition, I’m impressed with 

the opportunity students have to develop confidence, musicianship, and real-
world skills through the audition process.  I’ve enjoyed the variety and breadth 
of professional development opportunities, including some coming up in the 
near future.  Most of all, I’ve been thankful for the opportunity to connect with 
colleagues who are willing to share their ideas and experience to strengthen the arts 
here in Connecticut.  Even if you haven’t yet been able to participate in CMEA 
events this year, I hope this issue of the NEWS helps connect you with the richness 
of the CMEA network and our opportunities so far this year.

Correction
In the Fall Issue, the article “Perspectives from a Recent 

College Graduate:  NAfME Collegiate Advocacy Summit 
2017” was misattributed.  Olivia Tempesta, a recent graduate 
of UConn, contributed this article.  A corrected edition of the 

magazine is now posted on CMEA.org.

http://CMEA.org
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EASTERN DIVISION ENCORES

Marc Greene, NAfME Eastern Division President, greene.nafme@gmail.com

Happy New Year!  Hopefully the busy world of music making during the month of 

December was rewarding for you and your students.  Now it’s time to hunker down 

against the cold and soldier through the bleak winter months of life in the northeastern United 

States.  How fortunate we are to have a craft that brings us such joy while inspiring future 

generations to value the very human characteristics that music captures and celebrates.
In the previous edition of Eastern Division Encores, 

I shared some basic information about the structure of 
NAfME and its Divisions, as well as the specific structure 
and functions of the Eastern Division. This edition will 
feature updates on our two primary functions; governance 
and the Biennial Conference and Honors Ensembles.

The Eastern Division Board met in Pittsburgh, PA on 
October 21 & 22, 2017. Our day began with a tour of 
the Convention facilities to be used for the 2019 Division 
Conference.  It continued with a formal meeting, including:
•	 Informational reports from each participating state, 

which led to identifying six essential issues that were 
explored in more detail in breakout groups:
•	 What type of strategic planning initiatives have 

our state associations used?
•	 How are state organizations utilizing available 

technology to streamline operations?
•	 How do our state organizations manage program 

content for their honors ensembles?
•	 How do states determine eligibility to audition/

participate in All-State ensembles?
•	 How may Vocal Jazz function at an All-State 

level?
•	 How are state organizations addressing 

transgender issues? 
•	 Reports from the yours truly (Division President), 

Scott Sheehan (Division Past-President) and Keith 
Hodgson (Division President-Elect) addressing:
•	 The election process for the next Division 

President-Elect, which will take place in January 
2019.

•	 Highlights of the October National Executive 
Board Meeting, including planning for the 
2018 NAfME National Conference, NAfME 
statements on Affirming All Students and 
Support for Disaster Response Efforts, 
and approval of the management plan for 
Connecticut to host the 2021 Eastern Division 
Conference in Hartford, CT.

•	 Reports from NAfME President Denese Odegaard 
and Executive Officer Mike Blakeslee on issues 
including:
•	 The new Amplify networking platform and its 

capacity to encourage communication on all 
manner of subjects among NAfME members.

•	 Re-thinking the “NAfME Experiences” including 
structures for professional development, 
conferences, honors groups and advocacy.

•	 The addition to NAfME of the Western Music 
Education Association, based in India, and 
affiliated with the NAfME Western Division.

Although our meeting occurred on one weekend, the 
dialogue associated with the meeting has continued.  Your 
state leaders have continued to discuss those six essential 
issues using the Amplify tool, sharing best practices and 
offering advice and direction for one another on an as-
needed basis.  The nomination process for the next Division 
President-Elect is under way.  The Pennsylvania MEA team 
is hard at work on the logistics of both the 2019 Division 
Conference and the Honors Ensembles.  And believe it or 
not, the Connecticut MEA Executive Director is already 
contracting with hotels for the 2021 Division Conference!

The work of the Eastern Division never ends; it just 
takes place in the background most of the time.  There are 
countless volunteers in our county, regional, state, division, 
and national associations that give freely of their time, 
talent and organizational expertise to make great things 
happen for students and for their fellow music educators.  
If you haven’t done so recently, please offer a loud, proud 
“Thank You” to any and all of your colleagues who have 
stepped up to facilitate activities within our family of 
professional organizations.  Sharing that spirit of gratitude 
will doubtlessly warm your heart, as well as the hearts of 
those basking in your praise.  It’s something that we do pretty 
well as music teachers, right?  And it’s a great way to share 
some valuable warmth during this frosty time of the year!

mailto:greene.nafme@gmail.com
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Junior Program 
(students entering grades 4–8)

July 16 –27, 2018
Application deadline 

May 18, 2018

THE HARTT SCHOOL
COMMUNITY DIVISION

Preprofessional Program  
with Residential Option  

(students ages 14–20)

July 9 –20, 2018
Application deadline 

April 6, 2018

SUMMER MUSICAL 
THEATRE INTENSIVE

hartford.edu/hcd/smti18 
860.768.4451
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SALUTATIONS FROM THE SAC CHAIR

David Winer

Greetings from the Student Affairs Commission, the guiding force behind the Auditions 

and Festivals and all things “student” for CMEA. As I write this in late October, we are 

finally experiencing some beautiful fall weather and have shed the summer heat. I hope by the 

time this is read there is a state budget in place and everyone – and every music program – has 

survived! No question this is a tough time for schools everywhere.
SAC has had a busy fall and has revised the CMEA statement of copyright policy – the new one reads:

CMEA Copyright Policy
CMEA expects all students participating in the audition process to abide by all copyright laws. 

Students must have an original piece of music, a digitally purchased copy w/receipt, a public domain copy, 
or perform from memory. With the exception of students performing from memory, students auditioning 
without an acceptable copy of music may be disqualified from festival participation.

As auditions progress, we welcome 
any feedback regarding the copyright 
policy, new middle school Jazz Drums 
and Percussion changes and scratch 
sheets, high school choral scoring 
changes (a few of those “zeros” are 
gone), the different repertoire for 
Region sight reading (All-State will 
also be different), and anything else 
that may draw your attention.

The Equal Access Initiative, led by 
Dan Kinsman, has drawn some larger 
district schools and their students into 
participation, and participation will be 
increased through the new All-State 
Treble Choir and Elementary Honors 
Band (to go along with the E.H. 
Orchestra and E.H. Chorus), as well.

As we pass All-State auditions 
in late January, we will be rotating 
the 4-year Regional and All-State 
Auditions lists, refining certain areas 
of it in response to your feedback 

and expertise. Please continue to 
contact our individual repertoire area 
coordinators whose names are listed 
on the High School Repertoire page 
for suggestions. 

Our Region Directors, All-State 
Chair and all of the Festival and 
Ensemble Chairs who work under 
their guidance toil endlessly to create 
outstanding musical experiences for 
our students. Please do not hesitate to 
thank them and offer your assistance. 
There are many tasks to do, and many 
hands needed to do them. 

I had a discussion recently with a 
bright and talented young teacher who 
is contemplating “cutting her losses” 
and leaving the state, as she can only 
find a part-time private school position 
rather than the kind of position she 
seeks. 

Trying to be positive and advising 
her to hang in there, I couldn’t help but 

reflect that times have never been easy 
for music education. Out of college 
in the mid-70’s with a recession in 
progress and jobs being cut, I filled out 
more than seventy job applications (by 
hand – no word processors, either!). I 
was lucky to score a few interviews and 
a couple of offers. The one I took had 
12 students in the band (in a school 
of 1800!) and no scheduled class for 
band or at the feeder junior highs. 
Eleven years later, after much arguing 
and politicking, a very nice program 
evolved, and I came to CT, where I 
encountered pretty much the same, 
arguing for resources such as staffing, 
instruments, time, building programs 
and fighting for survival. As a music 
admin later on, the need was the same 
and the responsibility was greater: 
saving 28 other jobs and the pre-K-12 
music curriculum for 6000 students 
was an all-encompassing task. 
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With all that we’ve learned and 
we know, music somehow still doesn’t 
seem to be able to find that security 
in our school curriculum. We are 
constantly calling upon one of those 
great skills we’ve gleaned through our 
music studies – perseverance! We need 
to have the passion to stay the course 
and keep on fighting for that which 
we believe – Music for All! We need 
to persevere. And I’m afraid the need 
to persevere through forces that don’t 
believe the way do will never go away.

As we all strive for great concerts 
this fall, remind your students’ parents 
and your administrators at every 
opportunity, that what we do is a 
process – yes, a little product too (and 
that’s nice, but it should not be about 
just the show!). The most important 
part is the powerful learning – Mind, 
Body, and Spirit – that is gleaned from 
the process of music instruction – and 
YES – it IS instruction! We actually 
never “master” the art of music, as 
music always changes, the bar always 
rises, there is always more to learn and 
achieve. That is the beauty of our art 
form. 

This is a wonderful quote by 
Leonard Bernstein and I use it on my 
personal email signature: “Development 
is the main  thing in music, as it is 
in  life; because development  means 
change, growing,  blossoming out, 
and these things are life itself.” Music 
continues to be one of life’s great 
teachers.

I wish for everyone a wonderful fall 
and fine momentum into the winter 
concert season. Peace and fulfillment 
to all, and wonderful holidays!

DEPARTMENT OF MUSIC , THEATRE AND DANCE

For further information, contact
(401) 456-9883 | music@ric.edu   | www.ric.edu/mtd | www.facebook.com/ricmusic

MUSIC AUDITION DATES 2018
Auditions required for entry into all music programs

 
Saturdays:  Dec. 9  |  Jan. 20  |  Feb. 10 and 17

• Outstanding symphony orchestra, 
wind ensemble, chorus and 
jazz band

• Extensive chamber ensemble 
offerings

• Affordable tuition

• Full range of scholarships 

• Bachelor of Music in Music 
Education, Bachelor of Music in 
Performance and Bachelor of Arts  
in Music

• Exceptional facilities in the  
John Nazarian Center for the 
Performing Arts

• Accomplished artist/teacher faculty
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MUSIC TECHNOLOGY IN-SERVICE WITH BARBARA FREEDMAN

Submitted by Patricia Lignelli, Director of Music for Glastonbury Public Schools 

Through a generous grant from CMEA, Glastonbury Public Schools Music Department 

hosted Barbara Freedman, electronic music and audio engineering teacher from Greenwich 

High School on November 7, 2017 at Glastonbury High School for professional development. 

Glastonbury Public Schools is a 1:1 iPad district, with technology focused for this year’s district 

initiative. As every school district faced budget constraints this year, planning for professional 

development this fall was difficult due to lack of funding for presenters. CMEA provided funds 

to bring a quality presenter into our district during a difficult budget year.
“Teach music. The technology 

will follow.” This is the mantra of 
International Music Technology 
presenter, Barbara Freedman. Barbara’s 
dynamic and engaging speaking style 
brought a wealth of music-specific 
technology concepts to the Glastonbury 
Public Schools Music Department for 
consideration. Barbara annotated many 
resources available for both teachers 
and students within a variety of areas. 
These resources included resource sites 
with links for free technology, games 
for instruction and assessment, music 
theory and history sites, a variety of 
sites that instruct teachers, and a variety 
of digital resources for audio tools and 
mixing. Teachers would not be able to 
find and preview the vast number of 
music-specific sites without Barbara’s 
expertise.

Freedman also mentioned the 
Student Data Privacy Act (Substitute 
House Bill No. 7207, Public Act. 
No. 17-200) which will affect school 
systems when it becomes law on July 1, 
2018. This bill’s purpose is to protect 
personal student data from being sold 
or used in targeted advertising. This bill 
has the potential to affect any site used 
by music departments which requires a 
student to input personal data. 

Barbara Freedman is the author of 
Teaching Music Through Composition: 
A Curriculum Using Technology 
Oxford University Press, 2013. 

She can be contacted through her 
site: http://MusicEdTech.com

Resource sites with links to sites for free 
technology

Scott Watson:  
http://watsonmusic.wikispaces.com/Links
Katie Wardrobe:  
http://www.midnightmusic.com.au/

iPad Apps for elementary general/
instrumental:
Staff Wars Live (game setting to allow 
students to play the note they see on the 
staff - can be set to a variety of instruments/
clefs)
Rhythm Dictation by TMI Media (Test 
your dictation skills through randomly 
created rhythm blocks)

Printed Music
Petrucci Music Library:  
http://imslp.org/wiki/Main_Page
Band Music PDF Library:  
http://www.bandmusicpdf.org
Choral Music Public Domain Library: 
http://www.choralwiki.org/wiki 

Save the Date!
2018 CMEA In-Service Conference 

April 19-21, 2018
Connecticut Convention Center

Dr. Ysaye M. Barnwell, Keynote Speaker and Session Presenter

http://musicedtech.com
http://watsonmusic.wikispaces.com/Links
http://www.midnightmusic.com.au/
http://www.midnightmusic.com.au/
http://imslp.org/wiki/Main_Page
http://www.bandmusicpdf.org/
http://www.choralwiki.org/wiki
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Everyone Can Play
A Music Therapy Professional Development Session 

Sponsored by the CMEA Professional Development Grant
Free for CMEA Members (30 guest limit)

Tuesday, January 23, 2-4 PM
Southington High School

Teachers will discuss using adapted music reading and 
teaching strategies to teach music to children with special 
needs. The focus of the session will be geared towards 
general music (notation, rhythms), choir, and percussion. 
We will briefly touch on adaptations for guitar and piano 
if desired.

A MESSAGE FROM MELANIE CHAMPION 
PROFESSIONAL DEVELOPMENT CHAIR

With the Winter Season upon 
us, I’m sure that you are 

all busy with concert season and 
other commitments. I would like 
to take a moment to express my 
gratitude for all those that helped to 
make our Election Day Professional 
Development on November 7th a 
success, especially our presenters/
speakers, Barbara Skrebutenas for 

registration help, and all of my East 
Hartford music and art colleagues 
that helped behind the scenes to make 
the day run smoothly. I would like to 
begin planning for next year’s sessions 
soon and would very much appreciate 
your help and input. If you would 
like to get involved, please contact 
me soon. 

Planning is underway for this year’s 
all-state conference in April. Hannah 
Fraser, Conference Chair, and I would like 
to extend an invitation to all of you to get 
involved in contributing to the success of 
the event. We could use help along the way, 
and for many jobs, big and small. Any level 
of involvement is welcome and appreciated. 

As always, it is my most sincere pleasure 
to serve as the Professional Development 
Chair, and I welcome your feedback at 
any time. 



ELECTION DAY PROFESSIONAL 
DEVELOPMENT

Scott Shuler delivers the keynote to 
participants from CMEA and CAEA

Nate Strick’s students demonstrate 
an intuitive approach to discovering 
sharps within major and minor scales

Beckey Squire helps educators explore 
a treasure trove of standards-based 

documents

Kim Yannon explores creating, 
performing, and responding in the 

choral classroom

Nate Strick shares a new approach to 
music literacy

Dee Hansen discusses artistic literacy 
with art educators

Andrea Haas connects the standards 
with art educators

Diana Beddows highlights the 
pedagogical practices embedded in the 

standards

Mike Ances applies the standards to 
instrumental instruction
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MUSIC DEPARTMENT (203) 837-8614 Summer Camp
(203) 837-WCSU Toll Free

The WCSU Music Department is  an accredi ted inst i tut ional 
member of  the Nat ional  Associat ion of  Schools of  Music. 

1 
WeStree
t
Danbury, CT 06810
wcsu.edu/music

Western Connecticut State University is an accredited institutional 
member of the National Association of Schools of Music

AUDITION DATES
DEPARTMENT OF MUSIC

(203) December 9, 2017
January 20, 2018  

February 3, 2018
February 24, 2018 
March 3, 2018

WESTERN CONNECTICUT 
STATE UNIVERSITY

Depar tment  o f  Mus ic 
181 White Street  Danbury, CT 06810  

(203) 837-8350 (Music Dept)

(877) 837-WCSU (Toll Free)

wcsu.edu/music



14	 CMEA News, Winter 2018

ACCESS AND EQUITY INITIATIVE 
URBAN MUSIC EDUCATION SPOTLIGHT 

MARISSA IEZZI, DIRECTOR 
HILLHOUSE HIGH SCHOOL, NEW HAVEN, CT

Interview by Dan Kinsman, CMEA Access and Equity Liaison

Where did you go to school and 
what did you study?

Moravian College in Bethlehem, PA - 
BS Music Education

Cabrini College in Radnor, PA - M.Ed 
Education

Can you give us some background 
on Hillhouse High School and the 
Hillhouse Band Program 
(Number of Students, Socio-Economic 
Background, Demographics, Level of 
Music Played, etc.)

James Hillhouse High School is located 
in the Newhallville section of New Haven. 
Of the 1039 students enrolled, 96% are 
considered minorities, primarily African 
American and Black.  Our band program 
has about 60 students enrolled and playing 
instruments.  Our students funnel into high 
school from over 30 of the New Haven 
K-8 schools with various levels of musical 
understanding.  Some students decide 
to take on the challenge of learning an 
instrument in high school.  With all of these 
different variables and levels in students 
and their experiences, the band students at 

James Hillhouse High School must be able 
to work together in order to become and 
perform as an ensemble in a matter of weeks.  
The band performs in all of the football 
games and many community performances.  
Collaboratively, they must become a high 
school level performance group as early as 
the first week of September to uphold their 
reputation.  This quick change over to the 
Hillouse Band family, creates an environment 
of love and motivates the students to learn 
and improve.

What’s the best thing about teaching 
at Hillhouse?

The students.  I’m the luckiest band 
director out there.  At the end of rehearsals, 
my students will ask “can we just play ____ 
tunes before we go?”  If it were up to them, 
practice would never end.  They love to play 
music together.  They love to spend time 
together.  They are truly a family.

What are the biggest challenges 
teaching at Hillhouse?

Scheduling, budget, being the only 
music teacher in the building and as I 
had mentioned above, creating a working 
playing ensemble in a short amount of time 
with students who come from a variety of 
schools and experiences.

Do your students audition for 
CMEA Regionals and All-State? 
(How many and what is their level of 
success?)

Every year!  Every year I have a 
handful of students audition for the 
Southern Regional Festival.  The students 
that audition tend to be my ‘lifers’  (the 
students that have decided they want to 
make music for the rest of their lives).  
Although only one or two get accepted, 
most of them still go on to play for college 
and say the audition experience prepared 
them for college.

What would help increase these 
numbers?

Many of my students cannot afford 
private lessons.  Some local facilities have 
offered free private lessons for students who 
financially qualify, but even then, many 
parents are reluctant to submit their personal 
financial records.  Hillhouse has a couple of 
teaching artists from Yale School of Music 
that come to help the students with technique 
practices, I think we could use more programs 
that are similar.

How is CMEA currently supporting 
you and your students as an Urban 
Music Educator and what are some 
things that CMEA could do to 
provide more support?

CMEA supports me and my students by 
allowing one Student Activity Fee for districts 
with multiple large high schools (thank you! 
) I would love to see a change in the regional 
audition music to be more relevant to college 
readiness.

http://M.Ed
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What kind of plans do you 
students have after graduating from 
Hillhouse?

Many of the students that graduate from 
Hillhouse and participated in band has been 
accepted into a four year college.  Two former 
band members are currently studying at Yale!

Every year I get at least one band student 
that has decided they would like to study 
music in college.  Last year (Class of 2017) I 
had 3!  One young lady is currently studying 
Music Education at Western Connecticut 
State University on flute!  She’ll text me 
periodically to tell me how she’s doing in sight 
singing and keyboarding.  (She’s doing really 
well)  Our former drum major is studying 
Music Education at North Carolina A&T, 
and yes, he’s in the marching band.   Another 
young man from the class of 2017 is also 
studying Music Education at Norfolk State 
University in Virginia.  These future music 
educators all keep in touch, and I would like 
to say I’m incredibly proud of each and every 
one of them.

Do you feel they are adequately 
prepared?

Often I wish our school could provide 
these students more of music education.  
Most of my students have never had a high 
school choral experience, simply because we 
do not have a choral program.  My schedule 
consists of Band I/II, Band III/IV, Percussion, 
Music Theory I, and Study Hall.  Many of 
the music theory students were only placed 
in the class to give them an elective, even 
though they are not musicians and did not 
elect to be in the class.

 What is a memory from working at 
Hillhouse that you will never forget?

Rehearsals can be grueling and tedious.  
I will never forget the looks on the faces of 
students when they realize the beauty they’ve 
just created with their instruments.  It’s a 

look of shock, astonishment 
and pride.  I live for these 
moments when students amaze 
themselves with their abilities.

What advice can you 
give to a young (or any) 
music teacher to be 
successful in an Urban 
teaching job?

 Often, we have in our 
minds what we think music 
education should look and 
sound like, but we need to 
listen to our students.  As 
educators, we need to be 
flexible.  We need to guide 
students to learn technique 
and standard repertoire, but 
we also need to create life long 
experiences for our youth to be 
proud of.  Allow your students 

to decide what they would like their program 
to become, guide them to become that. 
Provide performance opportunities.
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 It Pays to

Receive a $50 or $100 rebate on a qualifying Yamaha “Step Up” 
wind or string instrument between Oct.1, 2017- Dec.31, 2017. 

For promotion details and rebate submission, 
please visit www.4wrd.it/SUTY17
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IMPORTANT CONCEPTS FOR INCLUSION AND EQUITY IN 
MUSIC EDUCATION

Karen Salvador, PhD, University of Michigan, Flint

Recently, the National Association for Music Education (NAfME) revised their position 

statement on Inclusivity and Diversity in Music Education (NAfME, 2017b), created a 

new position statement on Equity and Access in Music Education (NAfME, 2017a), and issued 

a statement “On Affirming All Students” (NAfME, 2017c). These statements indicate increasing 

attention toward achieving our shared goal of music education for all students. However, 

statements and attention are not sufficient. Action toward inclusive, equitable, and just music 

education will need to come from the grassroots--from state MEAs and from members who are 

in schools teaching music every day. 
Many music teachers are already 

working to create more inclusive and 
responsive music teaching and learning 
environments. Other teachers are 
interested in becoming more inclusive 
and responsive but unsure how to 
begin or proceed. Still other teachers 
reject the notion that self-examination 
and change are necessary for individual 
teachers or for music education as a 
whole, believing that we are already 
inclusive and responsive, and/or that 
increasing our focus on diversity, 
inclusion, equity, and access is too 
political.

In this article, I will address 
questions I am frequently asked about 

inclusion, equity, and justice in music 
education. As you read, please note 
that words like “inclusion,” “equity,” 
and “justice” each refer to a process 
rather than defining an object or 
endpoint. Furthermore, these processes 
are highly contextual, so there is not 
one right way or best practice for the 
process toward equity and justice in 
music education. Instead, I will provide 
information, ask questions, and give 
specific examples of more inclusive, 
equitable, and responsive practices 
that I hope that you can relate to your 
context. I will conclude the article with 
a list of resources.

What is “diversity,” anyway?

Student diversity is intersectional, 
and includes but is not limited to race, 
ethnicity, country/place of origin, home 
language, religion, socioeconomic 
status, location, (dis)ability, gender, 
and sexual orientation. The following 
table presents US enrollment data from 
1970-71 (Orfield, Kuscera, & Siegel-
Hawley, 2012) and 2014-15 (Kena, 
et. al., 2016), alongside enrollment 
data for MI (Michigan Department 
of Education [MDE], n.d.) and 2026 
projections for US enrollment (Kena, 
et. al., 2016).

US Enrollment

1970-1971

US Enrollment

2014-2015

MI Enrollment,

2014-2015

Projected US En-
rollment 2026

White 79.1% 50% 66.6% 45%
Hispanic 5.1% 25% 7.7% 29%
Black 15% 16% 18% 15%
Asian/Pacific Islander 0.5% 5% 3.3% 6%
American Indian/

Alaska Native

0.4% 1% 0.6% 1%

Two or more races * 3% 3.7% 4%
* = data not available
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Race/Ethnicity. The federal 
categories utilized for reporting race/
ethnicity do not adequately describe 
student diversity. For example, what 
category describes a student who 
identifies as Chaldean(-American) 
or as Persian(-American)? Ethnicity 
encompasses but does not necessarily 
predict cultural distinctions such as 
religion, home language, and country/
place of origin. How recently a family 
immigrated to the US can also affect a 
child’s educational experience. In 2008, 
nearly 1 of every 4 children under 
the age of 8 had an immigrant parent 
(Fortuny, Hernandez, & Chaudry, 
2010). Although 43% of US immigrant 
parents are from Mexico, the rest come 
from all over the world. Thus, children 
and families speak an increasing 
number of languages at home, and 
9.4% of US students are English 
Language Learners (ELLs; Kena et 
al., 2016). Children and families also 
practice a variety of religions (in culture-
specific ways), and have other cultural 
norms, including dispositions toward 
and expectations regarding education, 
schools, and authority. Nearly 7% of 
MI residents are immigrants, and an 
additional 7.7% of MI residents are 
native-born US citizens with at least 
one immigrant parent (American 
Immigration Council, 2017). The 
most common countries of origin for 
MI immigrants are Mexico (11.5% 
of immigrants), India (10.1%), Iraq 
(8.1%), China (5.9%) and Canada 
(5.4%). In 2016-17, 6.2% of students 
in MI were ELLs (MDE, n.d.).

Socioeconomic Status (SES) 
and Location. SES indicators include 
factors such as family income, family 
structure, and parental educational 
attainment. According to federal 
criteria, in 2015, 20% of US children 
lived in poverty, including 22% of 
MI children (Kena et al., 2016). In 
2016, 45.9% of students met MI 
criteria for “economic disadvantage” 
(MDE, n.d.). SES is complex and 
complicated, because our nation’s 

history of segregation and racism 
(Orfield, Kuscera, & Siegel-Hawley, 
2012) and some immigration trends 
(Kena et al., 2016) mean that Black and 
Hispanic students disproportionately 
come from families with low income 
and/or educational attainment. 
Moreover, location is important, as 
poverty is concentrated both among 
inner city and rural schools, and 
both concentrated and generational 
poverty are particularly challenging 
for students, families, and schools. In 
MI, 48.7% of Black students attend 
schools in which 90-100% of student 
enrollment is non-White (Orfield, Ee, 
Frankenberg, & Siegel-Hawley, 2016). 
Such highly racially segregated schools 
have disproportionately high rates of 
student poverty, leading to “double 
segregation.” This matters

…because of massive and growing
research evidence that (1) segregation 
creates unequal opportunities and 
helps perpetuate stratification in the 
society and (2) diverse schools have 
significant advantages, not only for 
learning and attainment but for the 
creation of better preparation for all 
groups to live and work successfully in 
a complex society which will have no 
racial majority (p. 1) …[and] When 
students are socialized in schools in 
which few students have benefited 
from the advantages and power that 
middle class families possess and 
exercise on behalf of their children, 
they are poorly prepared for a society 
where colleges/universities and good 
jobs are strongly white and middle class 
institutions (Orfield, Ee, Frankenberg, 
& Siegel-Hawley, 2016, p. 6).

Michigan’s 20.8% of students who 
are served in rural districts are also 
disproportionately low SES (Kena et 
al., 2016).

(Dis)Ability. In 2014-15, 13% 
of all public school students in the 
US (6.6 million children ages 3-21) 
received special education services 
(Kena et al., 2016). In the same year, 
12.9% of MI students received special 

education services, most frequently for 
Specific Learning Disability (30.8%), 
Speech or Language Impairment 
(25%), Other Health Impairment 
(12%), Cognitive Impairment (9.6%), 
or Austism Spectrum Disorder  (8.7%) 
(MDE, n.d.).

Gender and Sexuality. While it is 
difficult to conjecture about trends, it is 
fair to say that students are increasingly 
open about their gender expression 
and sexuality diversity. In addition, 
girls and boys are treated differently in 
schools and have different outcomes as 
a result (e.g., Freudenthaler, Spinath,& 
Neubauer, 2008; Myhill & Jones, 
2006; Sadker & Sadker, 2010). 
Moreover, pressure to conform to 
gendered ideals for appearance and 
behavior is associated with bullying, 
eating disorders, depression, and 
suicide, particularly (although not 
solely) among LGBTQ youth (e.g., 
Griffiths, Murray, & Touyz, 2015; 
Good & Sanchez, 2010; Mustanski & 
Liu, 2013).

Intersectionality. Intersectionality 
refers to the way that social identities 
(such as those listed above) are not 
separate, but instead coexist and even 
co-construct one another. That means 
that when we describe people in 
terms of membership in social groups 
(whether or not these are things they 
can change), the whole is greater than 
the sum of the parts. For example, 
my notions about being female (and 
your perceptions of me as female) 
are informed and created in part by 
my ethnicity and my socioeconomic 
status. Moreover, as I navigate the 
systems and structures of our world, 
some parts of my intersectional identity 
are associated with dominant culture 
and some parts are not. Successful 
efforts to increase inclusion, equity, 
and justice in music education must 
consider intersectionality in addition 
to understanding individual aspects of 
social identity.
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What does it mean to have 
“access” to music education? 

In their position on Inclusiveness 
and Diversity, NAfME wrote,

A well-rounded and comprehensive 
music education program should exist 
in every American school; should be 
built on a curricular framework that 
promotes awareness of, respect for, and 
responsiveness to the variety and diversity 
of cultures; and should be delivered 
by teachers whose culturally responsive 
pedagogy enable[s] them to successfully 
design and implement such an inclusive 
curricular framework (2017b).

This statement addresses two 
aspects of access: (1) the presence of 
a program in every school and (2) the 
sociocultural and practical accessibility 
of that program. Although we must 
continue to fight for the presence 
of music education in every school, 
this article is primarily written for 
practicing teachers, so I will focus on 
the second type of access.

In US high schools that offer music, 
about 21% of students participate in 
ensembles (Elpus & Abril, 2011). 
Within these programs, “male[s], 
English language learners, Hispanic[s], 
children of parents holding a high school 
diploma or less, and [students] in the 
lowest SES quartile were significantly 
underrepresented” (p. 1)1. Students 
who have Individual Education 
Programs (IEPs) are also significantly 
underrepresented in secondary music 
classes (Hoffman, 2011). Considering 
sociological and practical access to 
music courses leads to questions such 
as: Are there additional expenses or 
extracurricular requirements that might 
be preventing lower-income students 

1	  Black students may not be 
on this list because the study was of 
schools with music programs; school 
segregation means that Black students 
are disproportionately served in schools 
that may not offer music (Orfield, 
Kuscera, & Siegel-Hawley, 2012; 
Salvador & Allegood, 2014).

from participating? Do scheduling and 
communication with other educators 
facilitate participation for ELLs and 
students with IEPs?  Are there options 
for students at all levels of ability to join 
in music education at any time in their 
education? Does the music program 
reflect the needs, desires, and cultures 
of the school and community? What 
would make a student and/or family 
believe “this class is for me/my child?”2

Inclusion: In special education, 
inclusion is when students with 
exceptionalities learn alongside their 
age peers, engaging as full participants 
in a range of activities with individual 
supports and curricular modifications 
when needed. In a broader sense, 
inclusion implies making space for 
the “other” within already existing 
structures. Examples include when 
a student with physical impairments 
uses an adaptive instrument in wind 
band, or a student who is blind 
pairs with a sighted student to 
facilitate participation in marching 
band. According to Stewart (2017), 
a person or system with a diversity/
inclusion mindset seeks incremental 
growth toward representation of all 
populations, but with minimal or no 
changes to the ways things are done.

Equity: In contrast, equity in 
education involves changing systems 
and structures to create conditions in 
which all children can achieve their 
educational potential. An equity or 
justice mindset “celebrates reductions 
in harm, revisions to abusive systems, 
and increases in supports …[including] 
getting rid of practices and policies 
that were having disparate impacts on 
minoritized groups” (Stewart, 2017). 
Elpus and Abril (2011) demonstrated 

2	  By virtue of teaching all 
students in a given school building, 
elementary general music is more 
inclusive. However, elementary general 
music teachers might consider equity-
oriented questions (see “…where do I 
start” below).

that our current practices and policies 
result in underrepresentation of 
minoritized groups in secondary 
ensembles. Are we ready to examine 
and change our systems and practices?

Culturally Responsive Pedagogy. 
Culturally responsive pedagogies reject 
deficit mindsets about minoritized 
communities, “…acknowledg[ing] 
the value of the cultural heritages 
of differing groups, both in terms 
of curriculum content and in terms 
of how these respective cultural 
legacies influence students’ attitudes, 
dispositions, and ways of learning” 
(Lind & McCoy, 2016, p. 18). Thus, 
culturally responsive pedagogies 
emerge from teachers learning 
about--and developing strategies for 
connecting music education to--the 
cultures present in their school and 
community. Culturally responsive 
teaching is validating, comprehensive, 
multidimensional, empowering, 
transformative, and emancipatory 
(Gay, 2010, in Lind & McCoy, 2016, 
p. 17).

There is very little diversity at my 
school… do I really need to think 
about this? 

Although MI has fairly diverse 
overall student enrollment, much 
of the racial/ethnic diversity is 
concentrated in suburban and urban 
places. Nevertheless, I must answer this 
question with a resounding “YES,” for 
three reasons. (1) Race and ethnicity 
are only two of the many ways that 
students are diverse. For example, 
your school has students who are 
male, female, LGBTQ. Furthermore, 
diversity is often invisible: your school 
has students who have exceptionalities, 
students with varied SES, students 
who practice different religions (or no 
religion), etc. (2) Equity- and justice-
oriented mindsets celebrate reductions 
in harm. Even if you teach nearly 
all White, nearly all middle/upper 
middle class suburban kids, a failure 
to recognize the identities of 
the “few” students is potentially 
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harmful. (3) If somehow you teach 
in a setting made up entirely of the 
dominant culture (which is not really 
possible, see #1 and #2), your students 
are heading out for life in our very 
diverse country. There is very little 
potential harm in creating music 
education that reflects and embraces 
human diversity, and very much for 
students to gain.

I was taught to treat everyone 
the same—that ignoring difference 
was polite and fair. Aren’t we creating 
divisions by labeling people? Well, 
first, we know that teachers/schools do 
not treat everyone the same. For reasons 
ranging from unconscious bias to 
cultural norms to systemic oppression, 
most aspects of school life, including 
discipline referrals, rates of diagnosis 
for special education, and achievement 
are highly correlated with gender and 
race. Moreover, children are already 
learning about human diversity… 
they are inundated with negative 
and harmful messages about race, 
ethnicity, religion, gender, and ability 
(etc.) every day. When we as teachers 
do not explicitly model and discuss 
respect for and valuing of cultures, 
genders, and musics, we are allowing 
these messages to remain unchallenged. 
While we certainly should not single 
out or tokenize a child on the basis of 
a difference, our instruction should 
reflect awareness and valuing of all 
students in the room as well as cultures 
in our school community and the 
broader contexts of our state and 
country. The way we talk, the materials 
we choose, the behavior we expect, 
and our relationships with families 
and the community should reflect our 
commitment to understanding and 
valuing our students as whole people. 

This is so complex… Where do 
I even start? Sometimes a “diversity/
inclusion” mindset is a good place to 
start. Find out how the demographics 
of your classes compare to the school 
as a whole (gender, race/ethnicity, 
students with IEPs, students who 

receive free/reduced lunch, etc.). If you 
notice a group is underrepresented in a 
class or your program, try to find out 
why. For more equity/justice-oriented 
changes, in addition to implementing 
culturally responsive pedagogy, you 
could try to:

Restore and/or bring in voices 
silenced by the traditional canon 
of music education literature and 
pedagogy. Seek out musics from MI, 
the US and around the world, created 
by diverse peoples and composers3. 

Value oral/aural traditions and 
learning styles alongside written forms, 
e.g., by teaching musics from aural
traditions aurally.

Blur the line between school and 
community by partnering with local 
musicians and dancers—invite them 
as guests, collaborate with them for 
performances, etc.

Adapt instructional practices and 
materials to meet individual music 
learning needs of all students, including 
not only students with IEPs, but also 
students with religious differences. 
Sitting out of music making is likely an 
acceptable adaptation only if a student’s 
IEP specifies it is necessary due to 
sensory or emotional/behavioral needs.

Offer entry points to music classes 
for all students at all levels.

Ameliorate the effects of SES 
by considering: transportation (to 
concerts, before and after school 
events, etc.), cost of instruments, 
cost of uniforms, etc. How many of 
these things are so essential to music 
education that they should hold 
someone out of participation? 

3	  Conversely,  perhaps i t 
is time to stop performing music 
associated with oppression, such as 
minstrel songs, songs with lyrics that 
reinforce gender stereotypes, etc, unless 
it is very sensitively and explicitly 
taught for the purpose of engaging 
students in empowering, emancipatory 
transformation of these messages.

Interrogate gender practices in 
your school/classroom. Can you 
avoid the use of gender in classroom 
management (e.g., pairing or choosing 
based on “boys” or “girls”)? What can 
you do when you see gender-related 
teasing or bullying? Think through 
the names of classes/ensembles. Could 
you have a “treble choir” instead of 
a “women’s choir”? Consider your 
uniforms and uniform policy. How 
can you make sure that all students are 
comfortable on stage?

Consider adding to (or breaking 
out of ) our current focus on band, 
orchestra, choir and sometimes jazz, 
by foregrounding high-status creative 
projects. How can you create experiences 
that focus on individual musicianship, 
individual creative voice, and/or musics 
that our students (and their families) 
enjoy? Are there music classes available 
that focus on collaborative and creative 
musicianship? Can students study 
instruments that are more common 
outside of Western Classical music, 
such as guitars, keyboards, drums, 
and voices?

What does this mean for our 
Music Education Association (MEA)?

MEAs have reputations as “old 
boys clubs.” In interacting with 
state and national leadership, I have 
observed that we do have some of those 
characteristics… and also that our “old 
boys” love music, and care deeply about 
students. Further, many want to create 
more inclusive and equitable school 
music programs and MEAs, even if 
they do not always know what to do 
or where to start. Michigan’s MEA is 
different because the music education 
structures in our state include the 
Michigan chapter of the American 
String Teachers’ Association (MASTA), 
Michigan School Band and Orchestra 
Association (MSBOA) and Michigan 
School Vocal Music Association 
(MSVMA), so some of the following 
suggestions are more applicable to 
MSBOA and MSVMA than to 
MMEA or MASTA:
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Examine required lists for festival. 
Purge racist material such as minstrel 
songs. Add new pieces so that the 
composers and styles reflect more of 
the diversity in our country (and the 
world). 

Showcase music programs for 
reasons other than their achievement of 
a particular set of performance practices 
on a narrow selection of music. How 
could we recognize programs for 
exemplary (a) Student creativity? (b) 
Quality of inclusion for students with 
exceptionalities? (c) Fusion of school 
music with community musics? What 
else?

Offer professional development 
that helps practicing teachers learn 
about inclusion, equity, and justice in 
practical and applicable ways, perhaps 
reflecting the list above. 

Find out what students and 
teachers who are underrepresented in 
your current programming want and 
need, and commit to creating it.

Create participatory music making 
(Turino, 2008) opportunities as a part 
of state and regional MEA activities. 

Partner with teacher education 
programs—they (we) are also interested 
in increasing the diversity of the music 
teacher workforce, and working toward 
inclusion, equity, and justice in music 
education.

Recruit students from a variety 
of backgrounds to become music 
teachers, and recruit teachers from a 
variety of backgrounds (and who teach 
in a variety of places) to be on your 
MEA’s board(s) and committees.

Closing
Many teachers find the above 

arguments for inclusion, equity and 
justice in music education convincing, 
but nevertheless do not make changes 
in their practices. The reasons I hear 
essentially amount to: this is outside of 
my comfort zone. Teachers say:

I am teaching the things I know, in 
the best ways that I know how to teach. 

I am terrified that I will do or say 
the wrong thing, and someone will be 
upset.  

I am afraid of poor scores at festival 
or on my teacher evaluations if I change 
my practices, especially when I am on 
a learning curve toward something I 
have never tried.

Each of these are understandable, 
but not sufficient reasons to continue 
our erasure of “other” musics and “other 
people’s children” (see Delpit, 2006). 
We must acknowledge, value, and 
respond to human differences, if not 
because it matches our country’s ideals 
about liberty and justice, then because 
research and experience indicate that 
social identities affect the educational 
experiences of our students. Teaching—
especially teaching music--is an act of 
vulnerability. 

Music is personal; it is a part of 
who we are, and it is a part of who our 
students are. We 

teach in a subject area that is 
integrated into the human psyche, a 
subject area that is a rich and vibrant 
reflection of our humanness (Lind & 
McCoy, 2016, p. 131). 

Therefore, as you head back to 
your classroom, don’t let the perfect 
be the enemy of the good. Remember 
that inclusion, equity, and justice 
are processes. Just as our students 
make progress toward their music 
learning goals, we can make progress 
toward more inclusive, responsive, 
and equitable music education for all 
students. We are only truly stuck if we 
never begin. 

Selected Resources

Teaching Tolerance 
www.tolerance.org 

This website (and free magazine) has 
resources, materials, and information 
for creating inclusive learning 
environments and teaching students 
about difference, focusing on Ability, 
Bullying and Bias, Class, Gender and 
Sexual Identity, Immigration, Race 

and Ethnicity, Religion, and Rights 
and Activism. Although the materials 
are not music-specific, the information 
is excellent, and some activities and 
ideas fit well with/in music teaching 
and learning, particularly the social 
just ice standards https://www.
tolerance.org/frameworks/social-
justice-standards and critical practices 
frameworks https://www.tolerance.
org/frameworks/critical-practices 

Race and Ethnicity
Lind V. R., McKoy C. (2016). Culturally 

responsive teaching in music 
education: From understanding 
t o  a p p l i c a t i o n .   L o n d o n , 
England: Routledge.

Delpit, L. (2006).  Other people’s 
children: Cultural conflict in the 
classroom. The New Press.

Coates, T. N. (2015). Between the world 
and me. Text publishing.

Turino, T. (2008). Music as social 
life: The politics of participation. 
Chicago: University of 

Chicago Press.

SES and Location
Fitzpatr ick-Harnish,  K. 

(2015). Urban music education: A 
practical guide for teachers. Oxford 
University Press.

Kozol, Jonathan.  (2012) 
Savage inequalities: Children in 
America’s schools. Broadway Books.

Isbell, D. (2005). Music 
education in rural areas: A few 
keys to success.  Music Educators 
Journal, 92(2), 30-34.

(dis)Ability
www.wrightslaw.org offers parents, 

educators, advocates, and attorneys 
accurate, reliable information 
about special education law, 
education law, and advocacy for 
children with disabilities. They 
also offer a free, weekly newsletter: 
Special Ed Advocate.

Ademek, M. S. & Darrow, A.A. 
(2010). Music in Special 

http://www.tolerance.org
https://www.tolerance.org/frameworks/social-justice-standards
https://www.tolerance.org/frameworks/social-justice-standards
https://www.tolerance.org/frameworks/social-justice-standards
https://www.tolerance.org/frameworks/critical-practices
https://www.tolerance.org/frameworks/critical-practices
http://www.wrightslaw.org
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Education. (2nd Edition). American 
Music Therapy Association.

Hammel, A. M. & Hourigan, R. M. 
(2011). Teaching Music to Students 
with Special Needs: A Label-Free 
Approach. (2nd Edition). Oxford 
University Press.

Hammel, A. M. (2017). Teaching 
Music to Students with Special 
Needs: A Practical Resource. Oxford 
University Press.

Gender and Sexuality

Bryan, J. (2017). Embracing 
gender and sexuality diversity. 
Independent School. Downloaded 
from: https://www.nais.org/
magazine/independent-school/
winter-2017/embracing-gender-
and-sexuality-diversity/ This 
article presents a good overview 
of gender and sexuality in school, 
and gives ideas for examining 
policies and practices such as how 
gender inclusive practices align 
with existing school missions. 

Gender Spectrum https://www.
genderspectrum.org has 
resources, information, trainings, 
and opportunities to interact 
with others who are learning 
about gender, including: https://
www.genderspectrum.org/
CommonQuestions/ which 
is a great set of FAQs about 
teaching children about gender 
and https://genderspectrum.org/
lounge/ a space with facilitated 
online activities and groups.

Palkki, J. (2015). Choral music’s 
Gender Trouble: Males, 
adolescence, and masculinity. 
Choral Journal.  56(4), 24-35.

O’Toole, P. (1998). A missing 
chapter from choral methods 
books: How choirs neglect girls. 
Choral Journal, 39(5), 9–32. 

Nichols, J. (2013). Rie’s story, 
Ryan’s journey: Music in the 
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PHILOSOPHY OF ACCEPTANCE

By Dana Polson

Ifirst went to the Apple Hill Center for Chamber Music’s Summer Chamber Music Workshop 

in the summer before I started music school as a graduate student.  Eight years ago, well 

into my adult life working in K-12 education, I came back to Apple Hill as a participant and 

have found myself there most summers since then. I usually don’t play much music during the 

rest of the year; Apple Hill is where I remember how much I love playing music, as well as how 

challenging it can be to balance serious music-making with ease and good humor.
Every summer now, I look forward 

to the comforting ritual of Apple Hill 
Executive Director Lenny Matczynski’s 
opening speech. After dinner on the 
first night of the session, everyone 
settles in to listen to the ritualistic 
welcomes, old-timers laughing at our 
favorite parts. Part of Lenny’s speech 
goes like this:  

I imagine that everyone is 
happy to be here and that’s 
great. I’m happy you are here 
as well. But I also imagine 
that there are various degrees 
of what I like to call tapes 
that are rolling through all of 
our heads – things like: will 
I be OK here at AH, will I 
be good enough, will I fit in, 
and maybe even some fear and 
uncomfortable feelings too.

I  know when I  f i r s t  came 
back to  Apple  Hill 8 years ago, I 
thought I  was  coming for  10 
blissful,  unproblematic  days of 
making music and breathing fresh 
air and having someone else cook for 
me. And for  several  years after that, 
I thought  the  same. I was caught 
unaware each time by the tapes that 

started playing every time, even before 
I got there, like the dreams I’d have 
while still in Baltimore about not 
being able to find my rehearsal room, 
or not having prepared my music. I 
think folks in my life think “going to 
camp” is as relaxing and trouble-free as 
a beach vacation, but as I realize from 
Lenny’s talk combined with my own 
experience, it’s  different from that. 
Even here in this special place dedicated 
to the serious and supportive pursuit of 
chamber music, the tapes play. 

Lenny’s speech goes on like this: 

Apple Hill from the very 
beg inn ing  ha s  a  g re a t 
philosophy of support when 
it comes to dealing with those 
tapes, and it’s about being 
yourself, learning, performing:
• Everyone is accepted for

who they are
• Everyone has an expressive 

voice
• Ev e r y o n e  d e s e r v e s

to be encouraged and
supported equally

This philosophy of acceptance says 
that you are OK – you don’t need to 
strategize or be someone else to fit in - 

you are fine the way you are – and you 
are OK where you are in your life and 
in your development. It says that we 
want you to be yourself, to be creative, 
to feel free, and to express yourself.

And for me, this is where the real 
magic of chamber music comes: the 
courage to confront my fear of failure, 
my fears of never being good enough. I 
know when I come to Apple Hill, that 
I will hear that speech, and more than 
that: Lenny and the coaches and my 
fellow students all believe the speech. 
We hear it and experience it, and to 
some degree each year, I think, I aspire 
to embody the speech more and more. 
And thus Apple Hill, for me, is a place 
where I go to heal and to grow as well 
as to play music.  

Alfie Kohn writes “the more 
students are led to focus on  how 
well  they’re doing, the less engaged 
they tend to be with  what  they’re 
doing.”  Chamber music encourages 
us to stop obsessing over how well 
we’re doing—to stop worrying about 
being  “good enough,”  and instead, 
trust in  ourselves. Trust that sharing 
our expressive voice with the world is 
what we’re there for, and focusing on 
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doing that with as much authenticity 
as we can is good enough.  

S h a r i n g  o u r  e x p r e s s i v e 
voice without fear for  how you’re 
doing requires a tremendous amount of 
courage, I find. The point of chamber 
music is to make music with other 
people.  There  is no  conductor: your 
togetherness and your music-making 
relies on  the  participants alone, and 
their willingness to drop their own 
self-obsession and truly be present 
with others. I will always remember 
Mike Kelley, Apple Hill’s violist, 
telling our group “no one is going to 

remember if you played a wrong note, 
but  everyone’s  going to remember if 
you didn’t play  together.” This may 
sound easy, and self-explanatory—but 
the body in performance often wants 
to care for itself: “me first! Play in tune! 
Hit that note right!” Shedding that, in 
order to play generously with others, 
is difficult. 

Watch, and listen. Be sensitive, be 
flexible, adapt. Lenny’s five skills of 
chamber music are more possible to 
develop the more we can let go of self-
concern. This extends outside of the 
moment to our general orientation 

towards rehearsal and performance. 
One of the things I’ve found most 
helpful as a chamber musician is 
Lenny’s injunction to just try it. Often 
in a rehearsal or coaching, someone will 
ask to play a passage in a way that you 
just know is going to sound terrible. 
It’s all wrong! And the instinctual 
reaction is to argue.  “No, starting 
that upbow just won’t work for me 
because…” Instead: “Just try it out.” I 
almost always find it’s not the horror I 
thought, and usually I hear the passage 
in a whole different way. Be flexible. 
Adapt. Learning happens most when 
it’s most collaborative. 

How can teachers deepen their 
practice from the perspective of 
chamber music?   First, teachers can 
do their own work on self. Students 
often hear most not what teachers say 
but how they act and respond even in 
the little passing moments of the day. 
Set an example of authentic acceptance 
of self and others. Second, be explicit 
about it. Teachers can tell students 
that their classroom or school is a 
place where they can relax their guard, 
their fears of not-good-enough, and 
immerse themselves in learning.  Third, 
really “walk the talk.” All students 
need your care and concern for their 
learning, especially the quiet, seemingly 
middle-of-the-road students. They are 
only in the middle of a limited view of 
the road: each student has their own 
expressive self, their own learning, their 
own strengths and passions waiting for 
self-discovery. 

Just try it out!

Apply now at www.applehill.org 
music@applehill.org • 603-847-3371

Nelson, New Hampshire, USA

A non-competitive music camp for amateur to professional 
musicians of all ages

SUMMER 2018
CHAMBER MUSIC WORKSHOP

APPLE HILL CENTER for CHAMBER MUSIC

Session I
June 15–24

Session II
June 29–July 8

Session III
July 13–22
Session IV

July 27–August 5

Session V
August 10–19
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NED SMITH’S LEGACY WILL “PLAY ON” 

Hannah Cole and Elisa Haveles, Coventry Music Department

I n  A u g u s t  2 0 1 6 
the  mus i c  educa t i on 
community in Connecticut 
was shaken by the loss of 
Ned F. Smith, Coventry 
High School Band Director 
and active CMEA member.  
Ned served as the SAC Chair 
and was known throughout 
Connecticut for his passion 
for teaching, his dedication 
to CMEA, and the inspiring 
enthusiasm he brought to 
his career. In an effort to 
honor Ned and his career in 
Coventry, the Ned F. Smith Memorial 
Fund Committee in conjunction with 
the Coventry Music Boosters actively 
sought out possible memorials to 
honor his music legacy. Concurrently, 
the district was pursuing the purchase 
of a new grand piano for use in 
Veterans Auditorium, the district’s 
performance space at Coventry 
High School. Unbeknownst to the 
music faculty and administration, a 
dedicated member of both committees 
contacted an anonymous donor 
regarding the possible acquisition 
of a salon grand piano for Coventry 
Public Schools. 

After learning of Ned’s passing 
and his profound impact on the 
Music Department in Coventry, the 
anonymous donor decided to donate 
the piano to Coventry High School 
in Ned’s honor. The Coventry High 
School Music Boosters along with 
the Ned F. Smith Memorial Fund 
Committee led the arrangements for 
procuring the instrument along with 
Coventry Music Department staff and 
administration. The piano, a Steinway 
& Sons Model A Parlor Grand Piano, 
was originally built in 1899 and fully 
restored in 2008.  The instrument was 

delivered and installed in June 2017 
and is housed in Veterans Auditorium 
at Coventry High School where it will 
be utilized for Music Department 
events as well as community events 
and performances.  

Shortly after the installation of 
the piano, a dedication concert and 
reception were held to honor the 
generous donors and to feature the 
instrument with student performances 
and to celebrate Ned’s musical legacy.  

Attendees were touched 
by the performances, the 
kind words shared about 
Ned’s impact on the music 
department, and the story 
behind the acquisition of 
the piano. The Coventry 
Public Schools, Music 
Department staff  and 
students, the Coventry 
Music Boosters, and the 
Ned F. Smith Memorial 
Fund Committee are very 
grateful to the donor for 
their incredibly generous 

donation and are looking forward to 
utilizing the instrument for various 
performances.  While Ned was taken 
too soon, the music will continue to 
“play on” as Ned said, for many years 
to come in Coventry.

LID QUOTE READS:
“Every ending has a beginning.”

- Mr. Smith

PLAQUE READS:
Dedicated June 7, 2017

In loving memory and grateful 
appreciation of

Ned Francis Smith
Coventry High School Band 

Director
2007-2017

Mr. Smith’s infectious personality, 
selfless giving, and brilliant teaching 

of both music and life, inspired 
countless students, and will have 
enduring impact on the Coventry 

community.
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CMEA Professional Development Day for Urban Music Educators
hosted by the University of Bridgeport’s Music Education Program 

Building on the success of 2016’s event, which attracted almost a hundred music edu-
cators, this day of professional development aims to connect, inspire, challenge, and 
edify teachers in urban schools. Come enjoy sessions by leading urban music educa-
tors, an inspiring keynote speech by Nicholas Lewis, lunch, and networking! Leave 
with new ideas, perspectives, and understandings, and the tools to begin implement-
ing them Monday morning! 

Presenters include: 

Nicholas Lewis, professional clarinetist, Dean of Students at Yale Divinity School 
Dr. Joe Abramo, University of Connecticut

Dr. Cara Bernard, University of Connecticut
Lauren Bowers, Hartford Public Schools
Dan Kinsman, New Haven Public Schools

Dr. Frank Martignetti, University of Bridgeport

Saturday, February 10, 9 AM-3 PM	
Arnold Bernhard Center for the Arts & Humanities	
University of Bridgeport	

$30 for CMEA Members 
$35 for non members 

Full time students free
Lunch is provided84 Iranistan Avenue

Bridgeport, CT 06604 

Register now through Feb 2  REGISTRATION LINK

https://cmea.wufoo.com/forms/q14h5nkx0a0mbu8/


music.uconn.edu

}

2018
Audition Dates

*audition dates are now earlier than previous years to meet the Jan 15 application deadline

 Saturday  | Dec. 2, 2017
Friday  |  Jan. 5, 2018

 Saturday  | Jan. 6, 2018 
Friday  |  Jan.12, 2018 

Saturday  | Jan. 13, 2018
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We know the student friendly hotels, restaurants, and attractions. 

Let EPN help take your students someplace they've never been.

Go with a professional, call EPN Travel today. 

THERE IS NO GREATER EDUCATIONAL EXPERIENCE THAN TRAVEL. 
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“Better to see 
something once, 

than to hear about it 
a thousand times.”
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